
August 6, 2017 

 
 
  
 

 
 
 
 
 
 
 
 

 
 
 
 
 

A Transitional Kindergarten to Grade 12 

Comprehensive Literacy Plan 

Alvord Unified School District 



 

                 
 
 
 
 
 
 
 

INTRODUCTION….…………………5   
 

Foreword……………….……………….6 

Purpose………………….…...….....….8 

Strategic Plan……….......….……....9 

Theory of Action……….…….…….10  
 

 
PLAN ORGANIZATION……………11 

 

Success for All…..….……...…....13 

Teaching & Learning…………….17 

Assessment…………………...…...70 

Innovative Leadership…….…103 

Rigorous Standards…….…..…108 

System-wide Commitment..113 
 

Table of Contents 



 

 
 
 

 
 

 
 

The ability to read, write, and communicate with 
competence and confidence to function in society, 

to achieve one’s goals, and to develop one’s 
knowledge and unlimited potential. 

 

~Alvord Literacy Team, 2016 
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The Alvord Unified School District Promise reads, “All students will realize their unlimited 

potential”. As a learning community, teachers, support staff, and leaders fully understand that all 

means all. In order to fulfill that promise we recognize the key roles educational equity and literacy 

must play. Often times we speak of equity in absence of data. Examining student data paints a picture 

of the equitable practices within our classrooms. Our sense of urgency, in terms of literacy, came from 

examining the student data from the Dynamic Indicators of Basic Early Literacy Skills (DIBELS) 

assessment. We found that less than 50% of our students in elementary school were reading at/above 

grade level. In this time of increased academic rigor in classrooms, it is imperative that our students 

have the literacy skills necessary to engage in complex learning experiences. We believe that equity 

and literacy go hand in hand. As stated within our Theory of Action, “If, within our district, we create 

school cultures of equity, where excellence is achieved for every student, then we guarantee that ALL 

students graduate college and career ready”. We have learned, as others have, that we can 

successfully implement our Theory of Action by focusing in a laser like fashion on the explicit teaching 

of literacy skills. These literacy skills, can in turn, be applied by our students during their tenure in 

AUSD and beyond.  

 

The research of Pedro Noguera in Excellence through Equity validates and supports our beliefs 

that “to achieve excellence through equity high expectations for all is essential however it is not 

enough…Thus, to achieve excellence through equity the focus needs to be on adult learning not just 

student learning “ (2015, p. 42). We firmly believe that our teachers, just as our students, have 

unlimited potential to be the best teachers. However, the best in what we do entails doing things 

differently in this case, teaching differently. The California English Language Arts/English Language 

Development Framework addresses shifts in practice and serves as a critical professional learning 

resource. Our literacy plan will serve to guide all members of our learning organization, as well as 

community members, to ensure all students read at/above grade level by third grade.  

 

As Noguera states, “to achieve excellence through equity you cannot wait for everyone to buy 

in before you take action” (2015, p.43) In support of that belief we have collectively committed to 

formalizing our literacy plan by including all stakeholders in the process with teachers at the core as 

active participants in the development. An essential outcome of this process was the identification of a 

common definition of literacy. “Literacy is the ability to read, write, and communicate with competence 

and confidence to function in society, to achieve one’s goals, and to develop one’s knowledge and 

unlimited potential.” We found through the creation of this definition that our plan needed to be 

comprehensive in its scope. 

 

Foreword  
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It is our belief that through the implementation of the literacy plan, we will transform teaching 

and learning for our students. Within this transformation we are mindful that our most valuable 

resources are all the professionals and support staff who commit to this difficult ever evolving work. 

We commit to engage and support our staff and community as we continue with what we believe to be 

our moral imperative. The culture change is one of empowering individuals and teams to grow the 

success of this plan.  

 

We extend our deepest thanks to each and every member of the literacy team, including the 

teachers, specialists, site administrators, and directors, with special thanks to Jackie Casillas and 

Jennifer Schriver, our Director’s of Literacy, for coordinating the effort. 

 

Dr. Sid Salazar 

Superintendent of Schools 

Alvord Unified School District  
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In the fall of 2015 Alvord Unified School District identified equity and literacy as the priority to 

ensure all students will realize their unlimited potential. During the same school year, Alvord Unified 

School District identified the need to develop a Literacy Plan in order to achieve literacy and equity. To 

develop the plan Alvord Unified School District turned toward the voice of various stakeholders in 

establishing priorities, goals, and actions. The priorities, goals, and actions were used to that inform 

subsequent components of the comprehensive literacy plan.  The Literacy Team defined literacy as 

“the ability to read, write and communicate with competence and confidence to function in society, to 

achieve one’s goals, and develop one’s knowledge and unlimited potential”. 

 

The comprehensive literacy plan promotes implementation of the California Common Core 

State Standards (CCCSS) with specific attention to embed literacy practices across the content areas. 

The intent of the Literacy Team was to investigate and identify research based instructional practices 

and strategies that will be applied in all classrooms. In addition, by establishing a systematic approach 

to implementing these practices and strategies we can ensure students are provided access and equity 

in every class/course. These practices and strategies aim to provide our students the best pedagogy, 

rich learning environment, and access to meet or exceed the CCCSS. 

 

As a commitment to our students the development of the Literacy Plan ensures instructional 

practices and strategies address students individual needs. The Literacy Plan aims to ensure our 

students develop the necessary skills and knowledge to be truly literate in listening, speaking, reading, 

and writing. 
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Our theory of action is grounded in the tenets of equity and excellence as the 

fundamental underpinnings that sustain change and improvement within our 

district.  To advance student learning and promote excellence, we are 

focused on developing a systems-thinking approach, in collaboration with 

cross-sector community partnerships.  If, within our district, we create school 

cultures of equity, where excellence is achieved for every student, then we 

guarantee that ALL students graduate college and career ready. As systems-

thinking permeates our district, we are developing structures that empower 

teachers to be leaders and content experts.  We understand that students, 

teachers, and instructional content are our priorities.  We seek student 

voices, empower teachers to lead, and ensure instructional content is driven 

by rigorous standards.  Our goal is to create a system of success that 

promotes quality teaching and learning and fulfills the Alvord promise, “All 

students will realize their unlimited potential.” 

  
-Dr. Sid Salazar, Superintendent 

 
 

Theory of Action 
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This plan is created to be dynamic and reflect our learning as we uncover new research, evaluate the 
effectiveness of our practices, and strive to meet the diverse needs of all students. 

 
  
 
 
 
 
 
 
 

 

 
 

STAIRS – Essentials Elements of our 

District-Wide Comprehensive Literacy Plan 
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“Literacy is a platform for democratization, and a vehicle for the promotion of cultural and national 

identity. For everyone, everywhere, literacy is, along with education in general, a basic human 

right.... Literacy is, finally, the road to human progress and the means through which every man, 

woman and child can realize his or her full potential.”  

― Kofi Annan 

 

Alvord students demonstrate a wide variety of skills, abilities, and interests as well as varying 

proficiency in English and other languages.  Students come from diverse cultural, linguistic, ethnic, and 

socioeconomic backgrounds.  Alvord’s Strategic Plan emphasizes the common belief that “our 

community is enriched by our diversity.”  Alvord’s total enrollment (2016-2017) of students is 19,255.  

Out of our total enrollment district wide, 7,155 students are English Language Learners (37%), 1,008 

(5%) students are Gifted and Talented, 1,990 (10%) students receive Special Education Services, 428 

(2%) students are foster or homeless youth, and 14,664 (76%) students qualify for free and reduced 

meal program. District-wide, our high school graduation rate is 89.4%. Alvord has had a 12.4% increase 

for high school graduates from 2010 to 2016, and a 9.2% decrease in dropout rates from 2010-2016 

(CDE, 2017). 

 

The California Department of Education published the English Language Arts/English Language 

Development Framework for California Public Schools: Kindergarten through Grade Twelve (ELA/ELD 

Framework) in 2015. The framework states that, “today’s diverse students need to be prepared for 

tomorrow’s expanding literacy demands” (CDE, 2015, pg. IV).  The Framework calls for a remodeling of 

instructional practices to promote literacy through critical thinking and problem solving, collaboration, 

and communication.  

 

The purpose of this document is to provide a plan for the teaching of literacy in our classrooms 

(district) with embedded focused supports.  

Additionally, the literacy plan will be the 

underpinning of our district vision that which 

clearly state, “All students will realize their 

unlimited potential” (Alvord USD Strategic Plan, 

2014).  

 

Under the guidance of a comprehensive 

literacy plan, all Alvord students will receive a 

world class education that prepares them for 

college and career.  Factors such as race, 

SUCCESS FOR ALL 

http://www.goodreads.com/author/show/275494.Kofi_Annan
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disabilities, and socioeconomic status will not impede access to a challenging learning environment. 

Specifically, classrooms in Alvord will support all students’ achievement in attaining the goals of English 

language arts and literacy across content areas. High-quality instruction in all content areas will meet 

the unique needs of all students through tailored researched-based curriculum.  

 

Alvord’s Literacy Plan will guide the alignment and implementation of the Common Core State 

Standards and English Language Development Standards with our district literacy initiatives. This plan 

will emphasize the district’s internal system of assessment to identify unique student needs, measure 

growth, and drive instruction across content areas ensuring success for all students.  

 

We strive for equality of opportunity by addressing equity so that all students access a quality 

education.  Alvord’s Mission statement/ strategic plan (2014) states that, “...students attain lifelong 

success through a system that is renowned of having high expectations and equitable learning 

opportunities for all students.”  Throughout Alvord’s Literacy Plan, there is a strategic approach to 

equity through active and inclusive partnerships, equitable learning opportunities, and a mindset that 

promotes continuous improvement.  

 

Educators in Alvord strive for access, equity, and social justice.  They engage in ongoing, 

collaborative discussions with colleagues about challenging issues that address race, culture, language, 

and equity.  Alvord’s equity focused approach emphasizes validating and valuing students’ cultural and 

linguistic heritage while also ensuring their full development of academic English and their ability to 

engage meaningfully in a range of disciplines.   

 

As our classrooms become increasingly diverse, student-centered learning becomes essential. 

Individual student learning needs must be the primary consideration in important instructional 

decisions. Student-centered learning addresses the distinct learning needs, interests, aspirations, and 

cultural backgrounds of each student. To achieve excellence we must provide every child with a quality 

education where he or she can thrive by embracing their unique gifts, talents, and passions. 

(Blankstein, Noguera, Lorena, 2015)  

 

Alvord’s pursuit of excellence through equity creates opportunities for all students to succeed.  

To achieve this goal, we focus on:   

● A coherent instructional guidance system  

● Ongoing development of the professional capacity of staff  

● Strong parent-community-school ties 

● A student-centered learning climate  

● A shared leadership to continue to drive systemic change  

 

The District’s Literacy Plan is focused on three significant factors which we believe are crucial to 

student success; rigorous curriculum, appropriate resources, and a comprehensive system of support. 

http://www.cde.ca.gov/re/cc/
http://www.cde.ca.gov/re/cc/
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
http://edglossary.org/equity/
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The guidelines offered in this literacy plan are based on the belief that Alvord’s educational system 

should assist all children in realizing their unlimited potential. In acknowledging our diverse student 

population, we understand students may require various types and levels of support in order to 

achieve academic success.  

 

We support first best instruction at all grade levels and content areas.  This includes ongoing 

monitoring of student progress to guide instruction through assessments. We acknowledge, respond 

to, and celebrate different cultures and languages while ensuring rigorous standards guide instruction.  

We will establish a Multi-Tiered System of Support (MTSS) to guide high levels of learning for all 

students.  

 

Our professional learning will be guided by district level surveys and the analysis of multiple 

sources of student data. The innovative approach to the creation of the District Professional 

Development Plan (DPDP) ensures support for student literacy and equity.  This collaborative 

opportunity is presented by educators for educators focusing on high yielding and research based 

instructional strategies.  The concept of DPDP centers on teacher choice for professional learning.   

 

We will support all students through a systematic district-wide Universal Design for Learning 

(UDL) approach. UDL provides a blueprint for designing strategies, materials, assessments, and tools to 

reach and teach students with diverse needs (TEAL Center Fact sheet No.2: Universal Design for 

Learning, p.1). A UDL approach to curriculum design requires re-designing courses and providing 

resources such as materials, technology, assessments, student supports and learning communities for 

teachers. Universal Design for Learning, supports teachers in customizing curriculum that serves all 

learners regardless of ability, disability, age, gender, or cultural and linguistic background.  Through 

UDL lessons teachers can infuse thinking skills instruction, allow for student choice, and address 

learning needs with one well-planned lesson.  To accomplish this, teachers need time, training, and 

materials to plan and prepare lessons that range from demonstrating content knowledge to developing 

creative and critical thinking.  Lessons must demonstrate flexibility and responsiveness to student 

need.  (Danielson FfT/UDL Crosswalk, 2014) 

 

Student assessment is an ongoing process across a continuum from the minute-to-minute 

formative assessment that drives daily instruction to summative assessments which indicate level of 

success with grade level content.  Assessment varies based on the grade level and content area.  

Mastery of foundational skills are a key element of academic success, and have become a key area of 

focus across grade levels. Students at-risk of not meeting grade level standards are progress 

monitored. In addition to universal assessment for basic literacy skills, students are assessed on 

content area standards.  Grade level teams determine the need for common assessments, including 

authentic artifacts, to further measure student success with grade level standards. Early monitoring 

systems will be implemented across the grade spans to monitor student progress.  These formal 

assessments assist us to determine how well students have mastered grade level standards. 
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We must ensure all students will realize their unlimited potential. To achieve this vision, the 

district is committed to providing professional development to all certificated and classified staff to 

meet the diverse needs of our students. Our vision is supported by shared innovative leadership 

centered on developing learning environments that challenge all students to achieve excellence. To 

support our vision, we must build a comprehensive system of supports for all learners and ensure that 

all staff have access to the necessary resources required for all students to receive equitable 

instruction that prepares them for college and career. 
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Introduction 
 

 Alvord Unified School District Literacy Team defines literacy as “the ability to read, write, and 

communicate with competence and confidence to function in society, to achieve one’s goals, and to 

develop one’s knowledge and unlimited potential” (2016). The Alvord promise to our students and 

community is that “all students will realize their unlimited potential”. In order to ensure that teaching 

and learning are driving our literacy and equity agenda we must establish intentional systems of 

excellence (Rodriguez, 2015).  

 

 It is essential to address teaching and learning if we are to achieve our promise. To establish 

coherent instructional practices that are systematic for teaching and learning the following documents 

are our anchors and guides: English Language Arts/English Language Development Framework for 

California Public Schools: Kindergarten through Grade Twelve (2015), California Common Core State 

Standards for English Language Arts and Literacy in History/Social Studies Science, and Technical 

Subjects (2013), and California: Striving Readers for a Comprehensive Literacy Plan (2013). In addition, 

we reviewed research resources identified within the frameworks to further illustrate the instructional 

practices for teaching and learning. Our focus in this chapter is anchored on intentional excellence that 

promotes equity and literacy (Rodriguez, 2015; Blankstein & Noguera, 2015). 

 

 The identification of research based teaching and learning practices is the focus of this chapter. 

As a district, our goal is to develop our students’ literacy skills that will allow them to be confident and 

competent college and career ready individuals. By establishing coherent and systematic instructional 

practices we also identify and establish key components that should guide the teaching and learning 

for all stakeholders which include, but are not limited to, parents, guardians, community members, 

teachers, classified staff, site administration, 

district administration, and Board Members so 

that we may best support our number one 

priority, our students. 

 

 To develop the sections within teaching 

and learning we identified practices that are 

guided by the Continuum of Language and 

Literacy in Learning (CDE, 2013). The ultimate 

goal of the Continuum of Language and Literacy 

Learning (CLLL) is to guarantee we establish 

pathways to ensure College and Career 

TEACHING & LEARNING 
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Readiness. We utilized the overarching core components to develop the actions we will take to identify 

and implement instructional practices that demonstrate coherency across the district regardless of 

location or demographics. The ultimate markers to ensure our students are College and Career ready 

according to CLLL are: 

● Demonstrate independence 

● Ability to build strong content knowledge 

● Respond to varying demands of  

 audience/task/purpose/discipline 

● Comprehend/critique complex materials 

● Value evidence 

● Communicate effectively verbally and in 

writing 

● Use technology strategically and capably 

● Understand other perspectives and cultures 

 

Alvord has incorporated these eight markers into the recommendations for instructional practices 

developed for each grade level span. The recommended instructional practices are: 

1. Academic language development in all content areas 

2. Reading closely across content areas 

3. Writing across discipline areas 

 

As a cohesive team we will refine, revisit, and revise the teaching and learning section to ensure we are 

meeting the needs of our diverse student population. Additionally, we will ensure that the components 

of  a Multi-Tiered System of Supports (MTSS) that includes high quality, differentiated classroom 

instruction a positive behavioral plan, an integrated data system, and that systemic and sustainable 

change, , (CDE, 2016).  

 

In addition, Teaching and Learning will align the teaching practices to the Local Control and 

Accountability Plan (LCAP) goals. In the process of the development and revisions in the LCAP, we will 

ensure the goals, specific actions, and expenditures are in alignment with the Literacy Plan to ensure 

coherence.  

 

Actions 

To develop specific actions and practices the Teaching and Learning chapter draws on guidance 

documents such as California adopted frameworks, district-adopted programs and current research, 

primarily the California ELA/ELD Framework, AVID (Advancement Via Individual Determination), 

Hattie’s Visible Learning , and Fisher and Fry’s Text Dependent Questions. The literature supports the 

instruction that is based on California Common Core Standards, ELA/Literacy, and content standards 

and content framework. The texts were reviewed with the following questions in mind:  
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● What are the key elements that create a cohesive framework for TK-12 literacy 

instruction?  

● How do the key elements impact student learning in literacy and content literacy? 

● What are key instructional practices that are identified at the elementary (grades TK-5) 

level and secondary (grades 6-12) level?   

This chapter is composed of excerpts from the reviewed literature. The organization of this 

chapter follows that of the ELA/ELD Framework, in the following key themes: 

● Foundational Skills 

● Meaning Making 

● Language  Development 

● Effective Expression 

● Content Knowledge 

 

A description or definition of each theme, or concept, in literacy instruction is provided, followed 

by an elaboration of its significance, or impact, on students’ learning in literacy and content literacy. 

Next, a graphic organizer outlines recommended instructional practices for grades TK-1, 2-3, 4-5, 6-8, 

and 9-12.  

 

A key component to consider in each of the themes and concepts is the Universal Design for 

Learning (UDL) across the content areas. Designing courses with flexibility of approach, activity, 

product and assessment is the goal of Universal Design for Learning. With an emphasis on curriculum 

design, UDL accommodates student variability from the onset by integrating learning styles and 

student needs at the teacher planning stage.  Providing these accommodations prior to student 

instruction improves student access at the beginning of the lesson rather than setting apart those who 

need differentiation.  This approach can be effective for addressing the many needs that come with the 

inclusive classroom.  UDL focuses on reducing physical, cognitive and organizational learning barriers, 

and goes beyond providing for students with disabilities.  Designing lessons to accommodate all 

students helps learners across the spectrum of learners (educause.edu/ELI; 7 Things You Should Know 

about UDL). UDL as we consider teaching and learning is essential as we develop our instructional 

practices. 

 

Key Themes 
Foundational Skills 

Foundational skills, by their very name, are the foundation of all reading. Without a strong 

foundation in the following specific skills during the learning to read phase (TK-3), it is likely that a 

student will have difficulty in reading to learn (4-12). It is imperative that students build this strong 

foundation in grades TK-5. Research has proven that if a student is not reading fluently by grade 3 it is 

unlikely that he/she will be able to catch up.  
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“Research repeatedly demonstrates that, when steps are taken to ensure an adequate 

awareness of phonemes, the reading and spelling growth of the group as a whole is accelerated and 

the incidence of reading failure is diminished” (Snow, C. E., Burns, M. S., and Griffin, 1998) p. 55-56). 

When emphasis in foundational skills instruction is placed in the primary grades, students, as a whole, 

will develop reading skills at an accelerated rate. However, it is important that foundational skills are 

addressed across grade levels to ensure continued review and student growth. 

Acquisition of the foundational skills of literacy (print concepts, phonological awareness, 

phonics and word recognition, and fluency) is crucial for literacy achievement. In order for students to 

independently learn with and enjoy text, as well as express themselves through written language, they 

need to develop facility with the alphabetic code. The sooner children understand and can use the 

alphabetic system for their own purposes, the more they engage with text which is the very point of 

learning the foundational skills. The more students engage with text, the more language, knowledge, 

and familiarity with the orthography (written system) they acquire, which in turn support further 

literacy development (CDE, 2014, p. 89). 

Ideally by the time students enter middle school, their knowledge of foundational skills are well 

established. They have a large base of sight words, those they recognize instantaneously, and they 

rapidly and effectively employ word recognition skills to identify new printed words. In short, they 

access printed language efficiently. Fluency continues to develop as students engage in wide and 

extensive reading. Students who have not developed proficiency in the foundational reading skills by 

the time they enter middle school need intensive, differentiated instruction in these skills. 

 

Meaning Making (Comprehension Strategies) 

 
 

The term meaning making, when referring to reading, is synonymous with the term reading 

comprehension. The ELA/ELD Framework uses the definition provided by Snow (2002, xiii): Reading 

comprehension is “the process of extracting and constructing meaning through interaction and 

involvement with written language” (CDE, 2014, p.70). Meaning making is at the heart of ELA/literacy 

and ELD instruction. In addition, meaning making must become the central purpose for interacting 

with text, participating in discussions, giving presentations, and engaging in research. Every discipline 

must attend to Inference making and critical reading.  
 

Instructional Practice:  

Reading Closely 

The practice of reading closely is an instructional technique for inspecting a brief passage of text to 

determine its inferential meaning. This instructional routine combines several research-based 

strategies (see effect sizes below) (Fisher, Frey, Hattie, 2016):  

● Repeated Reading: Students engage in repeated reading of a short passage to build fluency and 

deepen understanding (effective size .67).  
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● Annotation: Students use grade level determined strategies to mark their thinking within the 

text (effective size .63).  

● Questioning: The teacher guides discussion and analysis through questioning (effective size 

.48).  

● Discussion: Students engage in extended discussion and analysis with their teacher (effective 

size .82).  
 

Language Development 
 

Language development, especially academic language, is crucial for academic learning. Once a 

student is able to develop their language it provides access to literacy and learning which allow 

students to actively engage in learning, thinking, and expressing themselves.  The strands of the CCCSS 

for ELA/Literacy in Reading, Writing, Speaking, and Listening all have language at the core.  These 

strands parallel the CA ELD Standards in “Interacting in Meaningful Ways,” “Learning about How 

English Works,” and “Using Foundational Literacy Skills.” Growth in meaning making, effective 

expression, content knowledge, and foundational skills depends on students’ increasing proficiency 

and sophistication with language (CDE, 2014).  

Instructional Practice:  

Academic Language and its Development 

All students continue to develop as learners of language throughout their academic careers. 

The development of academic English is critical for successful and equitable school participation as 

students progress through middle school and into high school. As we design our instruction it is 

essential we explicitly teach students how language works. We must provide guided opportunities to 

analyze how English is organized and structured in a variety of texts across academic disciplines and 

how the language in these texts is different depending on text type, audience, purpose, topic, and 

content area. In addition, we must provide opportunities to experiment with language, applying what 

is learned, and adapt to their own language to allow expression of their ideas in ways that meet the 

expectations of different text types and contexts.  

Academic language broadly refers to the language used in academic texts and settings, such as 

those found in school. Academic language shares characteristics across disciplines but is also highly 

dependent upon disciplinary content. Thus, instruction in academic English benefits from 

collaborations across disciplines to address the variations of language use and text structures in 

multiple subjects and text types.  

All teachers create language-rich environments for students. They model use of academic 

language as they interact with students and provide instruction across the curriculum. They also insure 

that students have many opportunities to explore and use the academic language they are learning. 

They engage students in structured as well as informal academic conversations with partners, in small 

groups, and in large groups. Instructional routines guarantee equitable participation. Crucial for all 

learners, but especially ELs and other culturally and linguistically diverse students, is an atmosphere of 

respect for all students’ efforts to communicate their ideas (CDE, 2014, p. 520-521). 
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Effective Expression   
 

Reading, writing, speaking, listening, and language are tools for effective communication across the 

disciplines. Effective expression in writing, discussing, and presenting depends on drawing clear 

understandings from and interacting with oral, written, and visual texts. These expressions are both 

the products of students’ learning and the ways in which they learn. The reciprocal nature of reading, 

writing, speaking, and listening is such that each is constantly informed by others (CDE, 2014).  

 

Instructional Practices:  

 Writing: Effective writing that is appropriate to the task, purpose, and audience is the result of 

instruction, practice, and feedback.   

o Daily time for students to write, aligned with instructional practice 

o Instruction in writing processes and strategies, particularly those involving researching, 

planning, revising, and editing writing 

o Opportunities to study models of and write a variety of texts for a variety of purposes 

and audiences. Specifically, Opinion/Argumentative, informative/explanatory, and 

narratives 

o Intentional and ambitious efforts to build vocabulary  

 

 Discussing: Because well-organized classroom conversations can enhance academic 

performance (Applebee 1996; Applebee, et al. 2003; Cazden 2001; Nystrand 2006), students 

have multiple opportunities daily to engage in academic conversations about text with       a 

range of peers. Some conversations are brief, and others involve sustained exchanges. (Kamil et 

al., 2008, p.21) note that “discussions that are particularly effective in promoting students’ 

comprehension of complex text are those that focus on building a deeper understanding of the 

author’s meaning or critically analyzing and perhaps challenging the author’s conclusions 

through reasoning or applying personal experiences and knowledge”(CDE, 2014, p.85). 

 

 Presenting:  Students speak formally and informally as they participate in learning experiences, 

interact with texts, and collaborate to share understandings and work on projects.  From the 

earliest grades, students engage in collaborative conversations regarding grade level topics and 

texts (CDE, 2014, p.84).  

 

Content Knowledge  
 

Reading, writing, speaking, listening, and language are tools for acquiring, constructing, and 

conveying knowledge. Students who exhibit the capacities of literate individuals build strong content 

knowledge . . . The building and acquisition of content knowledge is a dominant theme across the 

strands of standards (CDE, 2014, p.87).  

Reciprocity is pivotal; content knowledge contributes to advancement in reading, writing, and 
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language, and skill in the language arts enables the acquisition, construction, and expression of content 

knowledge. Willingham (2009) highlights the importance of knowledge in bridging gaps in written text. 

Since most texts make assumptions about what a reader knows, the information necessary to 

understand a text is not necessarily explicitly provided. The role of knowledge is resolving ambiguity in 

comprehension can be important as well. Studies indicate that students who know more about a topic 

of text comprehend better than what might be predicted by their reading skills (Willingham, 2009).  

Content knowledge is strengthened as students become proficient readers, writers, speakers, 

and listeners. As student progress through the grades, their increasing skill in the strands of the 

language arts supports their learning of content. From the earliest grades, students learn that texts are 

structured differently in different disciplines that words have different meanings depending on the 

topics, and that sentences may be patterned in ways unique to particular fields. Developing 

metalinguistic awareness of the variety of lexical and grammatical patterns and text structures that are 

unique and common across disciplines builds both literacy and content knowledge (CDE, 2014, p.87-

89). 

Content knowledge is increasingly important in high school. As students prepare for college and 

careers, their course-taking advances them in the disciplines and becomes more specialized. Literacy is 

an ever more essential tool for learning in every content area and for preparing for postsecondary 

futures. The content literacy standards at grades nine through twelve make clear the value of both 

content and literacy (CDE, 2014).  

Instructional Practices: 

● Understanding Disciplinary Literacy: The understanding of the particular ways in which content 

areas use language and literacy to engage with content knowledge and to communicate.  

● Engaging with literature and informational text: The standards and the Framework also 

highlight the crucial role of informational text in ELA and subject matter instruction throughout 

the grades. Interactions with such text are important because they contribute to students’ 

content knowledge, expose them to powerful and influential ideas, and build their skill with an 

important text type, one that plays a significant role in their adult lives. Research has shown, 

however, that rich engagement with informational text has been sorely lacking in students’ 

school experience (Yopp,H.K., 2006). 

● Engaging with research:  The Framework calls for shared research projects that vary in length.  

Students use a variety of text formats to inform their research guided by their peers and/or 

teacher (CDE. 2014).    

● Wide Reading: In kindergarten through grade five, addressing the standards requires a 50-50 

balance between engagement with literary and informational text. Informational reading 

primarily includes content nonfiction in history/social studies, science, and the arts. (Yopp,H.K., 

2006) . 
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Gifted and Talented Students 
 

Ensuring Intellectual Challenge 

The aim of the California literacy curriculum is to increase rigor and intellectual challenge of 

texts, to provide students with the skills to engage deeply with challenging literature.  Too often 

advanced and gifted students are not sufficiently challenged by the traditional classroom approach.  

We must provide a challenging curriculum to all students, develop the critical thinking skills of all 

students, in order to uncover the abilities of children that may otherwise be hidden by poverty, 

language or emotional well-being. 

 

The Common Core Standards are considered to be more rigorous than previous standards.  We must 

keep in mind; however, that they represent goals for all students; they are the “floor not the ceiling” 

(CDE, 2014). Therefore, there remains a need for differentiated curriculum, instruction, and 

assessment for gifted and advanced learners.  The emphasis of the California Standards on problem 

solving provides an excellent access point.  With appropriate training and vertical planning, students 

are ensured consistency, coherence, and equal access of intellectual challenge. All teachers must 

commit to each student’s continual learning progress, even if the child has achieved grade-level 

standard.   
 

 In Alvord, we practice to place gifted elementary students together in clusters of 3-8 in order to 

provide like-minded peers, provide classroom models, and to assist in the differentiation process.   

With the California Standards, teachers of gifted and advanced students should use strategies for 

differentiation, extending and advancing learning experiences, and engaging these students in critical 

and creative thinking. Some ways teachers can support these students is by: 

● Providing pathways with appropriate pacing of the standards for gifted learners 

● Use flexible grouping 

● Consider the standards and then 

o Combine  less complex standards to create more complex learning 

o Add Depth and Complexity (Kaplan, S., 2016) 

● Create interdisciplinary product demands to elevate learning for gifted student and to 

efficiently address multiple standards at once (Heacox, D., 2016) 

 

GATE SKILLS 

Cognitive skills can be taught and typically develop in this order:  

● Observe and describe 

● Recognize characteristics 

● Distinguish similarities and differences 

● Compare and contrast 

● Classify 

● Recognize analogy 
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Other applicable skills: 

 Vocabulary 

 Differentiation 

 Description 

 Analysis  

 Perspective 

 

Instructional Practices for developing GATE Skills                                                                                                                    

Our goal is to provide all teachers professional learning in differentiation for developing 

cognitive skills.  In 2015 we began issuing GATE Certificates through USC professional development 

with USC GATE Researcher Dr. Sandra Kaplan and practitioner Dr. Jessica Manzone. It is our goal for 

these strategies to be used across the Alvord District to develop cognitive skills in ALL students and 

ensure intellectual challenge to ALL students as well as uncover the skills of our unidentified GATE 

students.  Strategies learned through this training would be visible in elementary classrooms across the 

district include: 

 

Prompts of Depth  

● Developing specialized vocabulary 

● Determining essential attributes 

● Identifying factors or variable 

● Forming hypotheses 

● Proving or defending through evidence 

● Identifying recurring events, activities or action 

● Generating predications 

● Establishing course of action 

● determining political or ethical effects 

● Judging influences 

● Examining differing ideas, viewpoints, or perspectives 

● Creating innovations based on data 

● Determining evidence to support ideas 

● Examining unanswered questions 

● Creating structures, hierarchies, or orders 

● Determining stated or unstated assumptions 

● Resolving dilemmas or controversies 

● Determining effect or consequences of actions 

● Developing theories or principals 

● Creating connections or establishing interrelationships 
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Prompts of Complexity 

● Examining past, present and future 

● Determining multiple variables 

● Examining change over time 

● Evaluating different perspectives, viewpoints, or positions 

● Critically examining opposing view points 

● Engaging in more abstract applications 

● Connecting ideas to another field or discipline 

 

 

General Learning Characteristics of Gifted Students that distinguish them from others: 

● Accelerated pace of learning 

● Intellectual curiosity 

● Drive to master I areas of high interest 

● Lack of alignment with grade-level curriculum in their area of interest or talent 

● Eagerness to engage in learning reflecting both depth and complexity 

 

Professional Development  
 

District Professional Development Plan (DPDP) 

Working in conjunction with Alvord Educators Association, Alvord USD has created a 

sustainable model for professional learning experiences (PLE).  A collaborative team of staff works 

together to gather data regarding teacher, staff, and student needs.  Based on the results, PLE’s are 

then determined to meet the specific needs of educators and students.  Professional learning 

experiences are embedded within the teacher work day and supported by the District and Association.  

Teacher leaders provide professional learning experiences for their peers that follow a successful 

model of practice (adapted for the CTA/Stanford Instructional Leadership Corps).  Each session follows 

a two part model in which teachers learn a specific strategy or skill and then return to the classroom to 

practice it for a period of time.  After practice and experience, teachers return to the second part of 

the session to debrief with their colleagues regarding their learning.  This model allows educators to 

obtain new skills, practice strategies with students, and acquire feedback collaboratively from peers.  

This design for learning supports students, teachers, and the successful implementation of the 

instructional content.  The District Professional Development Plan will support our teachers in 

developing the literacy practices needed to ensure that all Alvord students are reading at or above 

grade level.    
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Teaching and Learning Resources 
Elementary 
Foundational Skills: 
The following are definitions of the Foundational Skills. 

Concepts of Print Refers to understanding the forms of written language and how they work using  

● Print function awareness 

● Print convention awareness 

● Concepts of a word 

 

Teacher Model 

● Front and back cover of book 

● Title and author 

● Letters and words make up print 

● Print conveys meaning 

● Left to right reading 

● Top to bottom reading  

● Distinguish letters from words 

● Printed materials provide information 

● Match oral words to print 

 

Phonological 

Awareness 

 

 

Refers to the awareness of and ability to manipulate the sound units of spoken language 

General progression from least to most difficult: 

 Rhyme recognition 

 Repetition and creation on alliteration 

 Syllable counting or identification 

 Onset and rime manipulation 

 Phoneme manipulation 
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General progression of sound unit difficulty: 

● Identity - “tell me the same sound in sip, sail, seam (/s/)” 

● Isolation - “tell me the first sound in mat (/m/) 

● Categorization - “which word doesn’t belong?  top, take, say (say)” 

● Blending - “what word is /c/ /a/ /t/? (cat) 

● Segmenting - “what sounds do you hear in man? (/m/ /a/ /n/) 

● Addition 

● Substitution 

● Deletion - “what is pale without the /p/? (/a/ /l/) 

 

● Onset-rime - the vowel and following consonants, or the single consonant or blend that precedes the vowel 

● Rhyming - two or more words have a different beginning sound (onset) but the same middle and ending sounds(rime) 

           Words in sentences 

Phonics/Word 

Study 

Refers to the correspondence between spoken sounds and written letters, knowledge of word parts and recognition of irregularly 

spelled words 

 

● Explicit instruction - sound spelling relationships are directly taught 

● Systematic instruction - specific scope and sequence for letter sound teaching 

● Differentiated- based on assessments 

● Taught out of context with many opportunities to practice with instructional text as well as easier independent text 

Fluency Refers to the ability to read with accuracy, appropriate rate and prosody. 

● Accuracy - words read correctly 

● Rate - correct words per minute 

● Automaticity-effortless, accurate identification of words   

● Prosody - reading sounds like natural speech 
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Concepts of Print 
Concepts of Print: Suggested additional instructional strategies/skills 

If a Student… Then… 
Is unable to apply and identify first/last sound ● Have students frame the word in a variety of ways (finger, hands, word frame, highlighter tape) 

● Have students identify first and last letter of the word to identify correct sound 

● Demonstrate word boundaries through use of big books and poems during shared reading 

● Count letters that make up a word 

● Use magnetic letters to construct words and explain the difference between a letter versus a word 

● Write a sentence on a sentence strip and cut apart to show word boundaries 

 

Does not demonstrate directionality when reading 
(left to right) 

● Teacher models during think/read aloud, shared reading time using big books and poems 

● 1:1 pointing while reading aloud and modeling return sweep, left page before right page, and 

looking left to right across words 

● Sequence a cut up sentence strip to demonstrate 1:1 matching 

● Have student read the alphabet or name chart point left to right across chart 

● When reading a familiar book have student slide their fingers from left to right 

 

Is inconsistent with 1:1 match, pointing under each 
word (says wrong word/sound) 

● Have student point 1:1 while the teacher points above the text 

● Use larger font size, spacing, and placement of text in books read by student 

● Prompt during reading, remind the student of the sounds used to say the words in text 

● Use sentences dictated by student and cut in sentence strip to reassemble 

● Use a short story dictated by student and reread with 1:1 pointing 

 

Confuses or is not familiar with print terminology 
(letter/word, capital/lowercase, period/question, 
exclamation, comma, quotation marks) 

● Highlight words with tape to identify letter/word, capital/lowercase, period/question, exclamation, 

comma, quotation marks 

● During shared reading or small group instruction ask student to identify the different marks 

capital/lowercase, and punctuation  
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Phonemic Awareness 
Phonemic Awareness (Instruction is focus on oral production no print is used to increase auditory discrimination of sounds): Suggested 
additional instructional strategies/skills 

If a Student… Then… 
Is unable to hear, identify, and manipulate 
individual sounds (phonemes) in spoken words 
(blending and segmenting) 

● Use Elkonin sound boxes to represent each sound for a word  

● Use word families to begin and as student masters each family mix them up to ensure phonemic 

awareness mastery 

● Use picture cards for segmenting and blending 

● Play games with deletion and substitution 

● Play guess my word 

● View mouth movements  

● Connect the sounds to letters that produce a word 

 

Is unable to discriminate and verbally produce 
rhyming words 

● Practice rhyming using nursery rhymes 

● Model for students rhyming through use of poems and chants 

● Allow students to listen to poems and chants in and practice orally daily 
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Fluency 
Fluency: Suggested additional instructional strategies/skills 

If a Student… Then… 
Does not possess fluency rate to read words 
quickly, effortlessly, and smoothly (automaticity) 

● Use fluency charts 

● One minute reads 

● Practice choral and echo reading with poetry and shared reading 

● Use text with refrain and some repetition 

● Listening centers 

● Rereading sight word phrases 

● Model the difference between word-by-word and fluent phrasing 

● For children who have tracking or attention difficulties, use a tracking device such as masking card 

along the text from left to right to encourage eye movement across the text 

● Reading independent level text 

 

Lacks accuracy (words read correctly) ● Assessment of student decoding ability (miscue analysis) 

● High frequency/irregular word assessment 

● Embed fluency with phonics and sight words, etc. that are targeted 

● Self-monitoring prompts 

● Provide explicitly vocabulary instruction 

 

Lacks prosody (text read with expression and 
natural phrasing) 

● Opportunities for reading: 

o Read aloud/modeled reading 

o Readers Theater 

o Poetry 

o Listening centers 

o Teaching punctuation as road signs (e.g. stop=period, yield=comma) 
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Phonics/Word Study 
Phonics/Word Study (print is used when teaching phonics): Suggested additional instructional strategies/skills 

If a Student… Then… 
Is unable to identify letters  ● Target key letters and build upon those mastered 

● Read and create alphabet books  

● Use sand, chalk, water painting, rainbow writing, letter stamps, shaving cream, magnetic letters, 

sandpaper to practice letter sounds 

● Paint a large consonant or vowel and surround it with pictures of things that start with that letter 

● Practice matching uppercase and lowercase letters 

● Identify and practice with variety of fonts 

● Play matching games such as memory with letters and pictures 

● Routinely practice reciting sound spelling cards using letter name and sound routine 

 

Is unable to apply letter/sound correspondence ● Use picture and letter sorts by consonants and vowels 

● Work on two or three distinctly different sounds at a time 

● Employ kinesthetic representation of letter sounds 

● Routinely practice letter/sounds using sound spelling cards 

 

Is unable to decode words ● Manipulate sounds within words using a flip book 

● Provide word sorts in which students search for specific features (open and closed) 

● Write word on whiteboards and demonstrate how to chunk familiar clusters across longer words 

● Guided reading emphasizing three cuing systems: 

o Syntax: Does it sound right? 

o Semantics: Does it make sense? 

o Graphophonics: Does it look right? 
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Resources for Foundational Skills  
Grades TK-5 

Foundational Skills  

The ELA/ELD Framework states that the foundational skills should not be taught to the exclusion of the 

other themes (Meaning Making, Language Development, Effective Expression and Content Knowledge) 

even in the earliest grades and even with children experiencing difficulty with print. They are but one 

component—a critical one—of a comprehensive literacy education. See the foundational skills sections 

of Chapters 2-7 of the ELA/ELD Framework for additional information.  

 

A resource guide to the foundational skills is also available at 

http://www.cde.ca.gov/ci/rl/cf/documents/ foundskillswhitepaper.pdf.  

Considerations for English Learners 

One of the key findings from the 

research is that effective instructional 

experiences for ELs have the following features: 

● They are interactive and engaging, 

meaningful and relevant, and intellectually 

rich and challenging. 

● They are appropriately scaffolded to 

provide strategic support that moves 

learners toward independence. 

● They value and build on home language 

and culture and other forms of prior 

knowledge. 

● They build both academic English and 

content knowledge. 

(ELD Standards p.148) 

Taking into account what students already 

know, including their primary language and 

culture, and relating it to what they are to learn 

(p. 150).  

 

English learners come to high school with 

varying levels of language and literacy 

proficiency in English and language and literacy 

proficiency in their native language. Depending 

on their prior educational experiences in their 

home county and in the United States. ELs may 

have varying degrees of skills and abilities in 

foundational -- or even more advanced -- 
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reading and writing in English. Some ELs have 

had the benefit of developing foundational 

literacy skills in their native language and can 

transfer this knowledge -- including decoding 

skills and using an alphabetic writing system -- 

to English. The primary way to support student 

fluency is to ensure accuracy in decoding and 

engagement in wide, extensive reading of texts 

that are neither too simple nor too challenging. 

In addition, students are given authentic 

reasons to reread text because rereading also 

supports fluency. Shanahan 2006; de Jong, 

2002; Lindholm-Leary and Genesee 2010).  . . . 

literacy instruction for ELs needs to be adapted 

based on each student’s literacy profile, which 

includes the student’s level of oral proficiency 

in the native language and in English: the 

student's level of schooling and previous 

literacy experiences in his or her native 

language; how closely the student's native 

language is related to English and for students 

with native language literacy, the type of 

writing system used. 

Key Instructional Practices for Foundational Skills in Elementary (TK-5) 
FOUNDATION SKILL CONCEPTS OF PRINT (Mainly in Grades K-1): 

     Definition: an awareness of how books work 

Teacher Models and Students mimic the teacher: 

● Front and back cover of book 

● Title and author 

● Letters and words make up print 

● Print conveys meaning 

Considerations for English Learners 

*Explicit instruction for all skills as well as basic 

classroom routines.  

*Activate prior knowledge 

*Use realia, pictures, videos and other real 

examples 

*Increased opportunities to speak and to write  
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● Left to right reading 

● Top to bottom reading  

Students learn to: 

● Distinguish letters from words 

● Understand printed materials provide information 

● Match oral words to print 
 

FOUNDATION SKILL PHONOLOGICAL AWARENESS (GRADES K-1 or until mastered): 

       Definition: refers to an awareness of how sounds work in words 

Teacher modeling of Phoneme manipulation in: 

● Isolation - “tell me the first sound in mat (/m/) 

● Identity - “tell me the same sound in sip, sail, seam (/s/)” 

● Categorization - “which word doesn’t belong?  top, take, say (say)” 

● Blending - “what word is /c/ /a/ /t/? (cat) 

● Segmenting - “what sounds do you hear in man? (/m/ /a/ /n/) 

● Deletion - “what is pale without the /p/? (/a/ /l/) 

● Onset-rime - the vowel and following consonants, or the single consonant or blend that 

precedes the vowel 

● Rhyming - two or more words have a different beginning sound (onset) but the same 

middle and ending sounds(rime)  

● Blending Words in sentences 

Student:  

-Participate in the above activities daily and move toward mastery of these skills. 

 

FOUNDATIONAL SKILLS PHONICS AND WORD STUDY (K-5): 

 Definition: refers to the correspondence between spoken sounds and written letters, or word recognition 

Teacher:  

● Explicit instruction - sound spelling relationships are directly taught 

● Systematic instruction - specific scope and sequence for letter sound teaching 

● Taught out of context with many opportunities to practice with instructional text as well as 

easier independent text 

 

*Thinking maps, drawing, comparing and 

contrasting 

*Explicit/direct vocabulary instruction 

*Listen to quality literature with rich vocabulary 

*Use text dependent questions and close 

reading strategies. 

*Cognates  

*Sentence frames 

 

 

 

 

Considerations for Gifted and Talented 

Learners (GATE) 

*Depth and Complexity (Kaplan) 

*Big Idea and Universal Themes 

*Think Like a Disciplinarian 

*Independent Study 

*Student Choice 
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Student:  

● Participate in daily phonics activities with and without teacher using phonemic awareness 

activities to learn phonic (ch, aw)  and spelling patterns, word families (i.e. at, cat, sat) 

● Daily opportunities to use phonics readers and simple texts to develop mastery 

FOUNDATIONAL SKILLS Reading Fluency  (TK-5): 

   Definition- refers to how a child reads with reference to the following: 

● Rate - words per minute 

● Accuracy - words read correctly 

● Prosody - reading sounds like natural speech 

Teacher: 

● Modeling of reading daily using animation, expression, correct pausing, and dialog 

● Uses different kinds of text such as fiction, informational, poetry, and prose 

● Provides students with a print rich environment with opportunities for choice 

● Small group guided-reading instruction daily 

● Progress monitoring of students regularly 

● Provide sight word development activities 

● Create chorales and chants for students to participate with the class 

● Provide other reading opportunities such as reader’s theater, predictable/ decodable books 

● Technology use and audio support to help build fluency  

Student: 

● Read a variety of texts daily, independently, with partners, and with the teacher using the above  

● Teacher helps students create class anchor charts, thinking maps, stories of their own using 

sentence strips, class books, etc. that they can use repeatedly  

● Participate in games and activities for sight word development 

 

FOUNDATIONAL SKILLS FOR 3-5th GRADE: 

Teacher: 

● Teacher will ensure mastery of all foundational skills and build upon the above skills and 

use the above strategies to meet the Common Core Standards for grades 3-5: 

● Syllabication, prefixes, suffixes, multi-meaning words, homophones 

● Complex texts such as chapter books for building fluency. 
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Meaning Making 

Resources for Meaning Making  
Grades TK-5 

Making Meaning 

● A Definition of Meaning Making as a Reader (ELA/ELD Framework Figure 2.6) 

● Updated Text Complexity Grade Bands and Associated Ranges from Multiple Measures (ELA/ELD 

Framework Figure 2.9) 

● Strategies for Supporting Learners Engagement with Complex Text (ELA/ELD Framework Figure 

2.10) 

● Background knowledge, Comprehension strategies, Vocabulary (Five Word Summary 

Strategy, ELA/ELD Framework Figure 6.18), Text Organization and Grammatical 

Structures, Discussions, Sequencing, Rereading, Tools, Writing 

Considerations for English Learners 

One of the key findings from the 

research is that effective instructional 

experiences for ELs have the following features: 

● They are interactive and engaging, 

meaningful and relevant, and intellectually 

rich and challenging. 

● They are appropriately scaffolded to 

provide strategic support that moves 

learners toward independence. 

● They value and build on home language 

and culture and other forms of prior 

knowledge. 

● They build both academic English and 

content knowledge. 

(ELD Standards p.148) 

 

Taking into account what students already 

know, including their primary language and 

culture, and relating it to what they are to learn 

(p. 150).  
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Key Instructional Practices for Meaning Making (TK-5) 

Teacher: 

1. Reads from a wide variety of interesting texts, fiction and non-fictional texts. Reads new texts as 

well as re-reads text. 

2. Model strategies to understand print such as predicting and explicitly showing it in text 

3. Model visualization of text  

4. Model that stopping and rereading a difficult passage leads to comprehension of text 

5. Model questioning, retelling, summarizing and drawing inferences are key strategies.  

6. Model drawing conclusions and creating opinions.  

7. Guidance is vital to meet the needs of all learners: 

● Address cognitive, physical, emotional, and social needs.  

● Adjust the pace, rate and depth of learning 

● Incorporate real life learning opportunities into lessons. Teachable moments. 

● Student centered curriculum: make them part of their learning process. 

● Unanswered questions: Give students “choice” opportunities for extended learning 

beyond the text. (Independent project based their interests.)  

● Encourage interactive teaching with each other. 

● Create debate teams and other activities to support academic needs. 

● Set individual learning goals. 

 

Student: 

● Actively listen to text 

● Share their questions, answers, inferences, predictions, and retellings with each other and to 

the teacher.  

● Think critically about the text, learn how to analyze and evaluate material.  

● Learn that books and other printed media are interesting, entertaining, and instructive. 

 

Considerations for English Learners 

● Retell stories using visuals and props 

● Text support and stories in a student’s 

home language. 

● Allowing students to bring in learning 

materials that reflect their culture and 

background 

 

Considerations for Special Education Learners 

● Retell stories using visuals and props 

● Break down skill for making meaning 

● Model skills 

● Extra time to practice skills 

● Use audio support 

 

Considerations for Gifted and Talented 

Learners (GATE) 

*Depth and Complexity (Dr. Kaplan) 

*Big Idea and Universal Themes 

*Think Like a Disciplinarian 

*Independent Study (learn beyond the text) 

*Student Choice 
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Language Development 

Resources for Language Development  
Grades TK-5 

Language Development  

● Characteristics of Academic English (Academic Language, ELA/ELD Framework, figure 2.12).  

● Categories of Vocabulary (ELA/ELD Framework, Figure 2.13). 

o Conversational (Tier 1)  

o General Academic (Tier 2) 

o Domain-Specific (Tier 3) 

● Understanding Register (ELA/ELD Framework, Figure 2.14) 

 

Considerations for English Learners 

One of the key findings from the 

research is that effective instructional 

experiences for ELs have the following features: 

● They are interactive and engaging, 

meaningful and relevant, and intellectually 

rich and challenging. 

● They are appropriately scaffolded in 

order to provide strategic support that 

moves learners toward independence. 

● They value and build on home language 

and culture and other forms of prior 

knowledge. 

● They build both academic English and 

content knowledge. 

(ELD Standards p.148) 

 

Taking into account what students already 

know, including their primary language and 

culture, and relating it to what they are to learn 

(p. 150).  

 

The CA ELD Standards position English as a 

meaning-making resource with different 

language choices available based on discipline, 

topic, audience, task, and purpose. This notion 

of English as a meaning-making resource 

expands the notion of academic language from 
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simplistic definitions (e.g., academic vocabulary 

or syntax) to a broader concept that 

encompasses discourse practices, text 

structures, grammatical structures, and 

vocabulary, and views them as inseparable from 

meaning (Bailey and Huang 2011; Wong Fillmore 

and Fillmore 2012; Snow and Uccelli 2009). 

 

(ELD Standards p. 168) 

Key Instructional Practices for Language Development  (TK-5) 

Teacher: 

- Reads aloud daily from a wide range of informational and narrative sources being sure to 

include songs, chants,  poems, rhymes 

- Make use of and develop background knowledge 

- Engage in text dependent questions 

- Provide open-ended questions to expand learning 

- Reread and retell  

Considerations for English Learners 

Comprehensive and multifaceted approaches to 

vocabulary instruction include a combination of 

several critical components:  

● Rich and varied language experiences (e.g., 

wide reading, teacher read-alouds), 

● Teaching individual academic words (both 
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- Encourage students to read along 

- Builds Concepts of Print:  

- Build background knowledge 

- Use sophisticated and specific language to communicate with students 

- Discuss language, words, sentences to build language experiences 

- Provide time to interact and connect to the text  

- Engage in conversations with students on a wide variety of topics 

- Provide joint projects to encourage the use of language 

- Provide guided and self-directed sociodramatic play with props 

- Use props, visuals, and realia 

- Create your own stories 

- Provide independent time for students to self-select reading and language materials. 

- Display rich word walls and vocabulary awareness 

- Directly instruct vocabulary 

- Use sentence frames to guide language development 

- Use who, what, when, where, why, how to develop stronger sentences 

- Integrate subject matter with content specific experiences such as science experiments and 

hands on math. 

- Provide a safe and organized learning environment 

-  

 

Student: 

- Listen to and participate in using sophisticated academic language and conversations 

- Listen to and respond to a wide range of texts, poems, chants, and songs and actively 

participate in interacting with the text. 

- Ask and answer questions during conversations and print interactions. 

- Retell familiar stories 

- Use complete sentences 

- Participate in group projects, presentations, sociodramatic play,  

- Use props, visuals, realia, and other media to express language 

general academic and domain-specific), 

● Teaching word-learning strategies (including 

cognate awareness and morphology),  

● Fostering word consciousness and language 

play (Graves 2000, 2006, 2009) (p.151).  

 

Taking into account what students already 

know, including their primary language and 

culture, and relating it to what they are to learn 

(p. 150).  

 

Using a range of information systems, such as 

graphic organizers, diagrams, photographs, 

videos, or other multimedia, to enhance access 

to content (p. 150) 

 

-Emphasis on register (teach where, when, with 

whom,  formal and informal 

 

 

Considerations for Gifted and Talented 

Learners (GATE) 

*Depth and Complexity (Dr. Kaplan) 

*Big Idea and Universal Themes 

*Think Like a Disciplinarian 

*Independent Study 

*Student Choice 
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Effective Expression 

Resources for Effective Expression 
Grades TK-5 

Effective Expression  

The CA CCSS for ELA/Literacy and CA ELD Standards promote writing and reading as inextricably linked. 

Students use language to make their opinions and wishes known. They ask questions to meet their 

needs and to satisfy their curiosity. Multiple standards across the strands of Reading, Writing, Speaking, 

and Listening, and Language contribute to children’s progress in effective expression. CDE, 2014, p.145. 

 

Considerations for English Learners 

One of the key findings from the 

research is that effective instructional 

experiences for ELs have the following features: 

● They are interactive and engaging, 

meaningful and relevant, and intellectually 

rich and challenging. 

● They are appropriately scaffolded in 

order to provide strategic support that 

moves learners toward independence. 

● They value and build on home language 

and culture and other forms of prior 

knowledge. 

● They build both academic English and 

content knowledge. 

(ELD Standards p.148) 

 

Key Instructional Practices for Effective Expression (TK-5) 

Teacher: 

- Provide many opportunities for students to read, write, and speak about their learning.  

- Model Claim, Evidence, and Reasoning or C.E.R. 

- Integrate content to make learning connections  

- Provide opportunities to share their writing and work with others. 

- Model “college talk” and complete sentences. Use sentence Frames. 

- Model think-aloud when explaining how you arrived at an idea. Establish set-guidelines for 

students to also use think-aloud. 

- Use rubrics for writing and presenting and provide feedback 

 

Considerations for English Learners 

- Allow for code-switching between 

languages to build self-expression 

- Use story mapping with pictures 

 

 

Considerations for Gifted and Talented 

Learners (GATE) 

*Depth and Complexity (Kaplan) 

*Big Idea and Universal Themes 
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Student: 

● Will use thinking maps to organize thoughts 

● Gallery walks for sharing their writing 

● Present information by reporting observations, recounting narratives, and explaining directions 

● Demonstrate an understanding of language conventions including vocabulary, noun phrases, 

and transition words, and grammatical structure are allowed to use daily conversations to 

practice effective expression. 

● Participate in classroom discussions on life topics and school topics/lessons. 

● Participate in classroom and school experiences that will lead to writing with effective 

expression. 

● Practice speaking and listening to others. 

● Practice presenting to classmates. 

● Use sentence frames to help develop language skills. 

*Think Like a Disciplinarian 

*Independent Study 

*Student Choice 
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Content Knowledge 

Resources for Content Knowledge  
Grades TK-5 

Content Knowledge 

Knowledge of subject matter is accomplished by, and indeed cannot be separated from, language 

development. The more an individual knows about a topic, the more success he or she likely has 

engaging in meaningful with text and others about the topic (CDE 2014, p.148). 

Advanced Literacy in Four Disciplines (CDE. 2014, Figure 6.7, p. 532). 

Considerations for English Learners 

One of the key findings from the 

research is that effective instructional 

experiences for ELs have the following features: 

● They are interactive and engaging, 

meaningful and relevant, and intellectually 

rich and challenging. 

● They are appropriately scaffolded in 

order to provide strategic support that 

moves learners toward independence. 

● They value and build on home language 

and culture and other forms of prior 

knowledge. 

● They build both academic English and 

content knowledge. 

(ELD Standards p.148) 

 

Taking into account what students already 

know, including their primary language and 

culture, and relating it to what they are to learn 

(p. 150).  
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Key Instructional Practices for Content Knowledge (TK-5) 
Teacher: 

* Integrating literacy instruction with content area study 

* Providing students access to multiple text types and time to read them. 

* Helping students become strategic readers and writers of informational texts. 

* Involving students in inquiry-based experiences 

 

Student: 

Participates in integrated literacy activities based on state standards in all content subjects. 

Students listen to and respond to multiple text types and time to read them. 

Students are provided time and support to develop reading skills across content areas as well as learn to 

write for each content discipline such as shared research. 

Participate, often, in project and problem based learning. 

 

Considerations for English Learners 

- Provide vocabulary support 

using pictures, realia, and student- 

generated charts 

- Cognates 

- Front load/pre-teach vocabulary  

 

Considerations for Gifted and Talented 

Learners (GATE) 

- *Depth and Complexity (Dr. 

Kaplan) 

- *Big Idea and Universal Themes 

- *Think Like a Disciplinarian 

- *Independent Study 

- *Student Choice 
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Secondary 

Foundational Skills 
Resources for Foundational Skills  

Grades 6-12 
Foundational Skills  Considerations for English Learners 

One of the key findings from the 

research is that effective instructional 

experiences for ELs have the following features: 

● They are interactive and engaging, 

meaningful and relevant, and intellectually 

rich and challenging. 

● They are appropriately scaffolded in order to 

provide strategic support that moves 

learners toward independence. 

● They value and build on home language and 

culture and other forms of prior knowledge. 

● They build both academic English and 

content knowledge. 

(ELD Standards p.148) 

 

Taking into account what students already 

know, including their primary language and 

culture, and relating it to what they are to learn 

(p. 150).  

 

English learners come to high school with 

varying levels of language and literacy 

proficiency in English and language and literacy 

proficiency in their native language. Depending 

on their prior educational experiences in their 

home county and in the United States. ELs may 
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have varying degrees of skills and abilities in 

foundational -- or even more advanced -- 

reading and writing in English. Some ELs have 

had the benefit of developing foundational 

literacy skills in their native language and can 

transfer this knowledge -- including decoding 

skills and using an alphabetic writing system -- to 

English (August and). The primary way to 

support students’ fluency is to ensure accuracy 

in decoding and engagement in wide, extensive 

reading of texts that are neither too simple nor 

too challenging. In addition, students are given 

authentic reasons to reread text because 

rereading also supports fluency. Shanahan 2006; 

de Jong, 2002; Lindholm-Leary and Genesee 

2010).  . . . literacy instruction for ELs needs to 

be adapted based on each student’s literacy 

profile, which includes the student’s level of oral 

proficiency in the native language and in English: 

the student's level of schooling and previous 

literacy experiences in his or her native 

language; how closely the student's native 

language is related to English and for students 

with native language literacy, the type of writing 

system used. 
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Key Instructional Practices for Foundational Skills (6-12) 

Developing Foundational Skills  

● Systematic, explicit, and direct instruction produces the best results in word level reading.  

Instruction should target needs, be brief and multisensory, and applied. 

● Instruction should emphasize high frequency spelling-sound relationships and emphasis should 

be placed on assisting students in identification of common syllables found within multisyllabic 

words.  

● Instruction should focus on patterns and generalizations, not memorization of rules. 

● Opportunities to practice identification of words in context should be frequent.  Oral reading 

should occur in a setting where teens are comfortable taking risks.   

● Fluent reading should be modeled and students should have numerous opportunities to 

practice. 

● Students should have opportunities to read independently. 

● Study of word structure (e.g., affixes) and word origin (e.g., Latin) enhances students’ ability to 

recognize words and access word meanings. 

Considerations for English Learners 

As noted in the beginning of this chapter, 

foundational literacy skills are the same for all 

students who need to learn basic literacy skills, 

including secondary students. However, the way 

the skills are taught and how quickly the 

students can be expected to acquire the basic 

skills and move on to higher level reading and 

writing depend on their age, cognitive level, and 

previous oral and written literacy experiences in 

their native language and in English. Since the RF 

Standards are intended to guide instruction for 

students in kindergarten through grade 5, these 

standards need to be adapted—using 

appropriate instructional strategies and 

materials—to meet the particular pedagogical 

and literacy needs of ELs at the secondary level 

and in an accelerated time frame.51 In 

particular, the curriculum will need to be flexible 

so that it can address the different profiles of 

secondary students needing foundational 

literacy skills instruction. Considerations 

contributing to the variety of student profiles 

include:   

 

● Oral proficiency (e.g., extent of 

vocabulary and knowledge of varied 

grammatical structures) in English. Oral 

proficiency is the basis for written 

literacy proficiency; literacy learning for 
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students with higher levels of oral 

language proficiency can be accelerated.   

● Native language literacy, both oral and 

written. When effectively leveraged, 

oral and written literacy knowledge and 

abilities can transfer to the acquisition 

of English literacy, accelerating the 

learning time. 

● Similarity of native language to English. 

The more closely the student’s native 

language and English are related, the 

more students can apply knowledge of 

similarities in vocabulary and grammar 

in the two languages to learning 

foundational literacy skills in English, 

such as spelling of familiar words or 

determination of where a sentence 

starts and ends. 

● Native language writing system (for 

students with written literacy 

knowledge in their native language). The 

more closely the student’s native 

language writing system and English are 

related, the more students can 

apply knowledge of similarities of print 

or alphabetic features in the two 

languages to learning to read and write 

with the English alphabet, such as 

sound–letter correspondences or 

direction of print. 

● Previous experiences with school or 
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school programs. Students’ previous 

schooling experiences in both the native 

language and English may 

affect their proficiency and progress 

related to all of the above. The extent 

of time and consistency of school 

attendance, as well as of instructional 

setting and services (e.g., structured 

English immersion with or without 

native language support; 90/10 or 50/50 

dual language immersion; early or late-

exit transitional bilingual instruction ELD 

pull-out) may affect a 

student’s experiences with literacy 

learning and their needs for particular 

literacy instruction. 
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Meaning Making 

Resources for Meaning Making  
Grades 6-12 

Making Meaning 

● A Definition of Meaning Making as a Reader (ELA/ELD Framework Figure 2.6) 

● Updated Text Complexity Grade Bands and Associated Ranges from Multiple Measures (ELA/ELD 

Framework Figure 2.9) 

● Strategies for Supporting Learners Engagement with Complex Text (ELA/ELD Framework Figure 

2.10) 

● Background knowledge, Comprehension strategies, Vocabulary (Five Word Summary 

Strategy, ELA/ELD Framework Figure 6.18), Text Organization and Grammatical 

Structures, Discussions, Sequencing, Rereading, Tools, Writing 

Considerations for English Learners 

One of the key findings from the 

research is that effective instructional 

experiences for ELs have the following features: 

● They are interactive and engaging, 

meaningful and relevant, and intellectually 

rich and challenging. 

● They are appropriately scaffolded in order to 

provide strategic support that moves 

learners toward independence. 

● They value and build on home language and 

culture and other forms of prior knowledge. 

● They build both academic English and 

content knowledge. 

(ELD Standards p.148) 
 

Taking into account what students already 

know, including their primary language and 

culture, and relating it to what they are to learn 

(p. 150).  

 

Considerations for Gifted and Talented 

Learners (GATE) 

● Depth and Complexity 

● Big Idea and Universal theme 

● Think like a disciplinarian 

● Independent Study 

● Student Choice 
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Key Instructional Practices for Meaning Making (6-12) 

Repeated Reading: Students engage in repeated reading of a short passage to build fluency and deepen 

understanding. 

Considerations for English Learners 

The CA ELD Standards position English as a 

meaning-making resource with different 

language choices available based on discipline, 

topic, audience, task, and purpose 

Annotation: Students use grade level determined strategies to mark their thinking within the text.   

Questioning: The teacher guides discussion and analysis through questioning. 

Strategies for Questioning - a component of close reading (Text Dependent Questions: Pathways to Close 

and Critical Reading, Fisher, Frey) 

1. What does the text say? (Students look at what is stated in the text and determine the literal 

meaning. The students read to identify the main idea and key details.) 

2. How does the text work? (Students look at vocabulary, structure, and the author's craft.) 

3. What does the text mean? (Students make inferences about the deeper meanings in the text.) 

4. What does the text inspire you to do? (Students are tasked with presentations, investigations, 

research, or writing based on the text.) 

Considerations for English Learners 

Taking into account what students already 

know, including their primary language and 

culture, and relating it to what they are to learn 

(p.150).  

 

Provide appropriate linguistic support (e.g., a 

sentence stem, such as “I agree with that, 

However”) (p.149). 

Discussion: Students engage in extended discussion and analysis with their teacher.  

According to Harvey and Goudvis (2000), there are six main types of comprehension strategies: 

1. Make Connections-Readers connect the topic or information to what they already know about 

themselves, about other texts, and about the world. 

2. Ask Questions-Readers ask themselves questions about the text, their reactions to it, and the 

author’s purpose for writing it. 

3. Visualize-Readers make the printed word real and concrete by creating a “movie” of the text in 

their minds. 

4. Determine Text Importance-Readers (a) distinguish between what’s essential versus what’s 

interesting, (b) distinguish between fact and opinion,(c) determine cause-and-effect 

relationships, (d) compare and contrast ideas or information, (e) discern themes, opinions, or 

perspectives, (f) pinpoint problems and solutions, (g) name steps in a process, (h) locate 

information that answers specific questions, or (i) summarize.  

Considerations for English Learners 

Providing students with language models, such 

as sentence frames/starters, academic 

vocabulary walls, language frame charts, 

exemplary writing samples, or teacher language 

modeling (e.g., using academic vocabulary or 

phrasing) 

 

Provide appropriate linguistic support (e.g., a 

sentence stem, such as “I agree with that, 

However”) (p.149). 

 

Establish routines and expectations for equitable 
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5. Make Inferences-Readers merge text clues with their prior knowledge and determine answers 

to questions that lead to conclusions about underlying themes or ideas. 

6. Synthesize-Readers combine new information with existing knowledge to form original ideas, 

new lines of thinking, or new creations. 

Variations of this practice are available on reciprocal teaching.  

 

and accountable conversations (e.g., specific 

roles in a conversation, such as “facilitator”) 

(ELD Standards page 149) 

 

Provide a variety of collaborative groups 

 

Considerations for Gifted and Talented 

Learners (GATE) 

● Depth and Complexity 

● Big Idea and Universal theme 

● Think like a disciplinarian 

● Independent Study 

● Student Choice 
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Language Development 

Resources for Language Development  
Grades 6-12 

Language Development  

● Characteristics of Academic English (Academic Language, ELA/ELD Framework, figure 2.12).  

● Categories of Vocabulary (ELA/ELD Framework, Figure 2.13). 

o Conversational (Tier 1) 

o General Academic (Tier 2) 

o Domain-Specific (Tier 3) 

● Understanding Register (ELA/ELD Framework, Figure 2.14) 

 

Considerations for English Learners 

One of the key findings from the 

research is that effective instructional 

experiences for ELs have the following features: 

● They are interactive and engaging, 

meaningful and relevant, and intellectually 

rich and challenging. 

● They are appropriately scaffolded in order to 

provide strategic support that moves 

learners toward independence. 

● They value and build on home language and 

culture and other forms of prior knowledge. 

● They build both academic English and 

content knowledge. 

(ELD Standards p.148) 

 

Taking into account what students already 

know, including their primary language and 

culture, and relating it to what they are to learn 

(p. 150).  

 

 

The CA ELD Standards position English as a 

meaning-making resource with different 

language choices available based on discipline, 

topic, audience, task, and purpose. This notion 

of English as a meaning-making resource 

expands the notion of academic language from 



Teaching and Learning 

August 6, 2017 57 
 

simplistic definitions (e.g., academic vocabulary 

or syntax) to a broader concept that 

encompasses discourse practices, text 

structures, grammatical structures, and 

vocabulary, and views them as inseparable from 

meaning (Bailey and Huang 2011; Wong Fillmore 

and Fillmore 2012; Snow and Uccelli 2009). 

 

(ELD Standards p. 168) 

 

Considerations for Gifted and Talented 

Learners (GATE) 

● Depth and Complexity 

● Big Idea and Universal theme 

● Think like a disciplinarian 

● Independent Study 

● Student Choice 
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Key Instructional Practices for Language Development (6-12) 
Vocabulary 

Research indicates that not all students have the depth and breadth of vocabulary knowledge necessary 

to succeed in their content area classes (Kosanovich, Read, and Miller; 2010; Nagy and Townsend, 

2012).  At the same time, research shows that teachers can improve students’ knowledge and use of 

appropriate levels of academic vocabulary through explicit instruction combined with extensive 

exposure in a variety of ways (Kamil, and others, 2008; Kosanovich, Read, and Miller, 2010). Thus, a 

targeted and purposeful focus in vocabulary in all content areas is crucial. Vocabulary instruction will 

look differently dependent on content area and should be part of a coherent school wide approach to 

building academic vocabulary knowledge that is consistent with the larger learning goals of particular 

disciplines (ELA/ELD Framework, Ch. 6, pp. 520). 

 
(Visible Learning for Literacy, 2016, p. 51) 

Resource (graphic organizers: frayer models, semantic features)  

Research-based practices for vocabulary instruction (ELA/ELD Framework, Ch. 6, p. 520). 

Allen, Janet (2009). Inside words: Tools for teaching academic vocabulary, 4-12. 

Considerations for English Learners 

Comprehensive and multifaceted approaches to 

vocabulary instruction include a combination of 

several critical components:  

● Rich and varied language experiences (e.g., 

wide reading, teacher read-alouds), 

● Teaching individual academic words (both 

general academic and domain-specific), 

● Teaching word-learning strategies (including 

cognate awareness and morphology),  

● Fostering word consciousness and language 

play (Graves, 2000, 2006, 2009, p.151).  

 

Taking into account what students already 

know, including their primary language and 

culture, and relating it to what they are to learn 

(p. 150).  

 

Using a range of information systems, such as 

graphic organizers, diagrams, photographs, 

videos, or other multimedia, to enhance access 

to content (p. 150) 

 

 

 

 

Considerations for Gifted and Talented 

Learners (GATE) 

● Depth and Complexity 

● Big Idea and Universal theme 
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https://www.stenhouse.com/content/inside-words 

 

Marzano, R. J. & Pickering, D.J. (2005). Building Academic Vocabulary: Teacher’s 

Manual. http://www.ascd.org/Publications/Books/Overview/Building-Academic-Vocabulary-Teachers-

Manual.aspx 

 

Marzano, R. J. (2009).  Teaching basic and advanced vocabulary: A framework for direct 

instruction.  http://www.ascd.org/Publications/Books/Overview/Building-Academic-Vocabulary-

Teachers-Manual.aspx 

 

Marzano, R.J.  & Simms, J. A. (2013). Vocabulary for the Common 

Core. http://www.marzanoresearch.com/people/robert-j-marzano-752/vocabulary-common-core 

 

Marzano, R.J., Rogers, K.  & Simms, J. A. (2014). Vocabulary for the New Science 

Standards. http://www.marzanoresearch.com/people/robert-j-marzano-752/vocabulary-for-the-new-

science-standards 

 

● Think like a disciplinarian 

● Independent Study 

● Student Choice 

 

Grammatical Understandings and Syntax 

Supporting students to develop academic English involves more than attending to vocabulary 

development. Middle school students also need to gain deeper grammatical understandings, including 

syntax, or the way that words are combined into phrases and sentences, and the way that sentences are 

structured and ordered. Although formal expectations for syntax appear in high school standards, 

students as early as grades 6 (and indeed, as early as early elementary grades) can use their 

grammatical knowledge to vary sentence patterns in their writing and speaking to adjust for meaning, 

reader or listener interest, and style (L.6.3a). They also work to express ideas precisely and concisely and 

eliminate wordiness and redundancy (L.7.3a) (CDE, 2014, p. 521). 

The effective application of grammatical understandings, including sentence patterns, can help students 

increase the information density of sentences, which is a characteristic of academic English. Students 

grow in their understanding of grammatical patterns as a result of extensive exposure to and guided 

analysis of complex texts that contain particular grammatical patterns (e.g., long noun phrases, complex 

sentences, embedded clauses), as well as multiple opportunities to apply these understandings in their 

Considerations for English Learners 

The CA ELD Standards were further informed by 

genre- and meaning-based theories of language, 

which view language as a social process and a 

meaning-making system and seek to understand 

how language choices construe meaning in oral 

and written texts. 

 

EL students often find it challenging to move 

from every day or informal registers of English to 

formal academic registers. 

 

Teaching about the grammatical patterns found 

in particular disciplines has been shown to help 

https://www.stenhouse.com/content/inside-words
http://www.ascd.org/Publications/Books/Overview/Building-Academic-Vocabulary-Teachers-Manual.aspx
http://www.ascd.org/Publications/Books/Overview/Building-Academic-Vocabulary-Teachers-Manual.aspx
http://www.ascd.org/Publications/Books/Overview/Building-Academic-Vocabulary-Teachers-Manual.aspx
http://www.ascd.org/Publications/Books/Overview/Building-Academic-Vocabulary-Teachers-Manual.aspx
http://www.marzanoresearch.com/people/robert-j-marzano-752/vocabulary-common-core
http://www.marzanoresearch.com/people/robert-j-marzano-752/vocabulary-for-the-new-science-standards
http://www.marzanoresearch.com/people/robert-j-marzano-752/vocabulary-for-the-new-science-standards
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own writing. Students gain exposure through wide reading of many types of texts that contain varied 

and rich grammatical structures. Students learn about grammatical structures when teachers draw their 

attention to how they are used to convey meanings, which can range from informal comments to 

deeper analysis of text, paragraph, sentence, clause, and phrase structures. In turn, students can 

emulate the writing of mentor texts they have read and analyzed and experiment with ways to 

incorporate these model approaches into their own writing. 

(ELD Standards, p.168) 

 

 

Sentence Detective Practice (ELA/ELD Framework, Figure 6.27) 

 

ELs’ reading comprehension and writing 

proficiency. The main pedagogical aims of this 

research are to help students become more 

conscious of how language is used to construct 

meaning in different contexts and to provide 

students with a wider range of linguistic 

resources. Knowing how to make appropriate 

language choices will enable students to 

comprehend and construct meaning in oral and 

written texts. 

 

Considerations for Gifted and Talented 

Learners (GATE) 

● Depth and Complexity 

● Big Idea and Universal theme 

● Think like a disciplinarian 

● Independent Study 

● Student Choice 

 

Effective Expression 
Resources for Effective Expression 

Grades 6-12 
Effective Expression  

The CA CCSS for ELA/Literacy and CA ELD Standards promote writing and reading as inextricably linked. 

Considerations for English Learners 

One of the key findings from the 
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Students write about what they read (W/WHST.6–8.9) and read in order to write (R/RH/RST. 6–8.2); in 

addition students write about what they do, such as engaging in hands-on explorations in subject 

matter. Students also talk about what they are reading, writing, and exploring, listen to others, and 

present findings of research. Students integrate the use multimedia and print and digital sources in their 

writing and use technology to produce and publish their writing (W/WHST.6–8.6, 8) (CDE, 2014, p. 523). 

research is that effective instructional 

experiences for ELs have the following features: 

● They are interactive and engaging, 

meaningful and relevant, and intellectually 

rich and challenging. 

● They are appropriately scaffolded in order to 

provide strategic support that moves learners 

toward independence. 

● They value and build on home language and 

culture and other forms of prior knowledge. 

● They build both academic English and 

content knowledge. 

(ELD Standards p.148) 

 

Key Instructional Practices for Effective Expression (6-12) 

Writing:  

Specifically, students write opinions in kindergarten through grade five and arguments in grades six 

through twelve (W.K–12.1); they write informative and explanatory texts (W.K–12.2); and they write 

narratives (W.K–12.3). They learn to produce this writing clearly and coherently and use technology to 

produce, publish, and interact with others regarding their writing. Students strengthen their writing by 

engaging in planning, revising, editing, rewriting, and trying new approaches. Students write for a range 

of tasks, purposes, and audiences over extended and shorter time frames. Writing serves to clarify 

students’ thinking about topics and help them comprehend written and oral texts.  

Key Writing Practices:  

Structures for Writing - (Elements of Effective Adolescent Writing Instruction,  ELA/ELD Framework, 

Figure 6.5, p. 524) 

Considerations for English Learners 

Using a range of information systems, such as 

graphic organizers, diagrams, photographs, 

videos, or other multimedia, to enhance access 

to content (p. 150) 

 

Providing students with language models, such as 

sentence frames/starters, academic vocabulary 

walls, language frame charts, exemplary writing 

samples, or teacher language modeling (e.g., 

using academic vocabulary or phrasing). 

 

Teaching about the grammatical patterns found 

in particular disciplines has been shown to help 

ELs’ reading comprehension and writing 

proficiency. The main pedagogical aims of this 
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(CDE, 2014,, p. 524) 

 

research are to help students become more 

conscious of how language is used to construct 

meaning in different contexts and to provide 

students with a wider range of linguistic 

resources. Knowing how to make appropriate 

language choices will enable students to 

comprehend and construct meaning in oral and 

written texts. 

 

 

Considerations for Gifted and Talented Learners 

(GATE) 

● Depth and Complexity 

● Big Idea and Universal theme 

● Think like a disciplinarian 

● Independent Study 

● Student Choice 

 

Discussing:  

Students speak informally and formally as they participate in learning experiences, interact with texts, 

and collaborate to share understandings and work on projects. Students present claims and findings in 

formal oral presentations; these include various types of speech, including argument, narrative, 

informative, and response to literature (SL.6–12.4). From the earliest grades, students engage in 

collaborative conversations regarding grade-level topics and texts. Teachers guide students to engage 

respectfully and effectively in these classroom conversations, just as they guide students to meet criteria 

for effectiveness in more formal presentations. Presenting depends on drawing clear understandings 

from and interacting with oral, written and visual texts. Teachers guide students to engage respectfully 

and effectively in these classroom conversations, just as they guide students to meet criteria for 

effectiveness in more formal presentations. 

Structures for Discussions - (Structures for Engaging All Students in Academic Conversations ELA/ELD 

Framework, Figure 2.15) 

Considerations for English Learners 

Providing students with language models, such as 

sentence frames/starters, academic vocabulary 

walls, language frame charts, exemplary writing 

samples, or teacher language modeling (e.g., 

using academic vocabulary or phrasing) 

 

Provide appropriate linguistic support (e.g., a 

sentence stem, such as “I agree with that. 

However,”p. 149). 

 

Establish routines and expectations for equitable 

and accountable conversations (e.g., specific 
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● Think-pair-share/Think-write-pair-share 

● Inside-Outside Circles 

● Quick write/Quick Draw 

● Expert Group Jigsaw 

● Socratic Seminar (ELA/ELD Framework, Figure 7.19) 

Strategies for Discussions -  (Small-Group Roles for Nonfiction Discussions,   ELA/ELD Framework, Figure 

6.12, pages 559-561) 

● Summarizer 

● Connector 

● Questioner 

● Passage/Quote Finder (nonfiction) or Literary Luminary (fiction) 

● Textbook Detective (nonfiction) or Researcher (fiction) 

● Illustrator 

● Word Wizard 

● Discussion Director  

Structures for Discussions - (ELA/ELD Framework, Figure 6.20, p. 592) 

roles in a conversation, such as “facilitator”) (ELD 

Standards, p. 149) 

 

Provide a variety of collaborative groups 

 

Carefully construct questions that promote 

extended discussions about academic content 

(e.g., questions that require students to infer or 

explain something for which they have sufficient 

background knowledge) (ELD Standards, p. 149) 

 

Considerations for Gifted and Talented Learners 

(GATE) 

● Depth and Complexity 

● Big Idea and Universal theme 

● Think like a disciplinarian 

● Independent Study 

● Student Choice 

Presenting:  

Effective expression in writing, discussing, and presenting depends on drawing clear understandings 

from and interacting with oral, written, and visual texts. These understandings may be literal or 

inferential and are impacted by student's’ knowledge of the topic and comprehension of the underlying 

language structures of the texts. Cogent presentations in speaking and writing result from repeated 

encounters with texts; these encounters are driven by different purposes which help students analyze 

and interpret text in terms of validity and linguistic and rhetorical effects. Analyzing what a text says and 

author’s purpose for saying it in the way he or she does, permits students to consider their own 

rhetorical stance in writing and speaking. Students become effective in their expression when they are 

able to make linguistic and rhetorical choices based on the models they read and hear and the text 

analysis they conduct. Their knowledge of and their ability to use language conventions, including 

accurate spelling, also contributes to their effective expression. For a description of grade level 

expectations for presenting see:  

Considerations for English Learners 

 

Providing students with language models, such as 

sentence frames/starters, academic vocabulary 

walls, language frame charts, exemplary writing 

samples, or teacher language modeling (e.g., 

using academic vocabulary or phrasing) 

Provide appropriate linguistic support (e.g., a 

sentence stem, such as “I agree with that. 

However,”p. 149). 
 

Establish routines and expectations for equitable 

and accountable conversations (e.g., specific 

roles in a conversation, such as “facilitator”) (ELD 
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● Grade 6, page 561 

● Grade 7, page 593 

● Grade 8, page 630 

● Grade 9-10, page 694 

● Grade 11-12, page 723 

(CDE, 2014) 

Strategies for Presentations - (Step Up To Writing, 6-8/9-12, Section 8) 

● Organizing and Planning a Presentation 

● Types of Presentations 

● Presentation Techniques 

● Collaboration and Discussion 

● Progress Monitoring  

Standards, p. 149) 
 

Carefully construct questions that promote 

extended discussions about academic content 

(e.g., questions that require students to infer or 

explain something for which they have sufficient 

background knowledge) (ELD Standards, p. 149) 
 

Considerations for Gifted and Talented Learners 

(GATE) 

● Depth and Complexity 

● Big Idea and Universal theme 

● Think like a disciplinarian 

● Independent Study 

● Student Choice 

Language Convention 

Students in grade six increase their command of conventions of standard English grammar and usage 

when writing and speaking and capitalization, punctuation, and spelling when writing. They retain and 

further develop the skills learned in previous years and learn and use new conventions. Conventions are 

learned through rich instruction and by analyzing model texts and the use of conventions in students’ 

own writing. 

 

Considerations for English Learners 

Teaching about the grammatical patterns found in 

particular disciplines has been shown to help ELs’ 

reading comprehension and writing proficiency. The 

main pedagogical aims of this research are to help 

students become more conscious of how language is 

used to construct meaning in different contexts and to 

provide students with a wider range of linguistic 

resources. Knowing how to make appropriate 

language choices will enable students to comprehend 

and construct meaning in oral and written texts. 
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Content Knowledge 

Resources for Content Knowledge  
Grades 6-12 

Content Knowledge 

Advanced Literacy in Four Disciplines (CDE, 2014, page 532). 

Considerations for English Learners 

One of the key findings from the 

research is that effective instructional experiences 

for ELs have the following features: 

● They are interactive and engaging, meaningful 

and relevant, and intellectually rich and 

challenging. 

● They are appropriately scaffolded in order to 

provide strategic support that moves learners 

toward independence. 

● They value and build on home language and 

culture and other forms of prior knowledge. 

● They build both academic English and content 

knowledge. 

(ELD Standards p.148) 

 

Taking into account what students already know, 

including their primary language and culture, and 

relating it to what they are to learn (p. 150).  

 

Considerations for Gifted and Talented Learners 

(GATE) 

● Depth and Complexity 

● Big Idea and Universal theme 

● Think like a disciplinarian 

● Independent Study 

● Student Choice 
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Key Instructional Practices for Content Knowledge (6-12) 

Understanding Disciplinary Literacy  

 

Disciplinary literacy (Moje 2007, 2011; Shanahan and Shanahan 2008; Schleppegrell, 2013) refers to the 

particular ways in which content area or disciplines (history/social studies, mathematics, science and 

engineering, arts, physical education health, and world languages) use language and literacy (reading, 

writing, speaking, and listening) to engage with content knowledge and communicate as members of 

discourse communities (e.g. scientist, historians) (CDE, 2014, p.531). 

 

 

Engaging with Literature and Informational Texts 

 

Literature and informational text—both literary nonfiction and nonfiction—comprise the content of 

what students in grades six through twelve read, analyze, and talk and write about. Teacher teams, in 

collaboration with their schools and districts, need to identify the literature and informational texts or 

the curricula at each grade, as well as the opportunities or writing discussing presenting research, and 

manage development based on the CA CCSS for ELA and the ELD standards. Maintaining the breadth and 

variety of literary and informational texts within and across grades is key; finding ways to incorporate 

nonfiction texts in units of study including the creative pairing of literary and informational texts, is also 

important. Teachers and curriculum planners need to plan carefully and select instructional materials to 

meet the needs of all students and achieve the grade level standards (CDE, 2014, p. 703). 

 

Informational text occupies a prominent space in grades nine through twelve both within English 

language arts and in all other content areas. According to the reading framework of the NAEP and the 

CA CCSS for ELA/Literacy, 70 percent of the texts that students should read and study across all 

disciplines and course by grade twelve should be informational, and 30 percent should be literacy (CDE, 

2014, p. 705). 

 

Research-based Learning Techniques (Study Skills) 

Students in high school employ a variety of strategies to learn new material. Learning to prepare 

efficiently for quizzes, mid-terms, finals, and other forms of assessment is important so that students’ 

efforts yield the best results 
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Engaging in Research  

 

Opportunities to engage in research contribute to students’ knowledge. Teachers can use writing 

instruction to conduct research to build and present knowledge (W.9–12, Standards 7–9). Teachers can 

also engage students in collaborative discussions about grade-level topics, texts, and issues (including 

research conducted by students) (DEC, 2014, p.710). 

 

 

Planning for Wide-Reading  

 

Starting early in a student’s education and continuing through high school, extensive reading is an 

important source of new vocabulary (Nagy and Anderson, 1984), as well as providing students exposure 

to a range of text types, information, and ideas. Students in grade six through twelve are expected to 

read an increasing variety and volume of literature and informational texts, including literary nonfiction 

and informational/expository texts in English language arts and other content areas. Providing 

opportunities for students to engage in extended periods of structured independent reading of self-

selected challenging books, accompanied by supported, individualized reading instruction can have a 

positive effect on reading achievement (Reis, and others 2008; Taylor, Frye, and Maruyama 1990). 
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“When a teacher teaches, no matter how well he or she might design a lesson, what a child 

learns is unpredictable. That is why the most important assessment does not happen at the 

end of learning- it happens during the learning, when there is still time to do something with 

the information.” 

- Dylan Wiliam, 2011 

 

Merriam-Webster defines “assessment” as “the action or an instance of making a judgment 

about something.” Alvord educators understand that the purpose of assessment is to “[assist] 

teachers, administrators, and pupils and their parents; [improve] teaching and learning; and [promote] 

high-quality teaching and learning” (CDE, 2014, p.820). Alvord educators utilize assessments to support 

student achievement of the California State Standards for English Language Arts /Literacy and the 

California English Language Development Standards. In Alvord, assessment is an integral part of 

reflective teaching and learning that involve students, teachers, and parents.  

  

This chapter is designed to further educators’ understanding of the purposes of assessment and 

appropriate application of how assessment evidence affects the quality of instruction. In the following 

paragraphs, we describe the scope of assessment and deliberate its use to assist student achievement 

of grade level standards. We explain different purposes of assessment, functions before and during 

instruction, the role of student involvement, recommendations for ELD progress, and describe 

assessment for intervention.   

 

Purpose of Assessment 
Assessment is an extensive component of teaching and learning. It encompasses everything 

from statewide accountability tests, district benchmarks, interim tests, daily classroom tests, and 

teacher observations. The purpose of 

assessments is to gather information in order to 

get a clear picture of student learning and 

achievement as well as identify gaps that may 

exist for the student. 

 

The ELA/ELD Framework classifies the 

purpose of assessment in two complementary 

categories. The purpose of formative 

assessment, or assessment for learning, is “to 

ASSESSMENT 
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provide information about student learning minute-by-minute, day-to-day, and week-to-week so that 

teachers continuously adapt instruction to meet students’ specific needs and secure progress” (CDE, 

2014, p.822). On the other hand, the purpose of summative assessment, or assessment of learning, is 

“to provide information on students’ current levels of achievement after a period of learning has 

occurred” (p. 823).  Both, formative assessment and summative assessment are integral parts of a 

balanced and comprehensive assessment system.  

Formative Assessment 

The Smarter Balanced Assessment Consortium (SBAC) describes formative assessment as “a 

deliberate process used by teachers and students during instruction that provides actionable feedback 

used to adjust ongoing teaching and learning strategies to improve students’ attainment of curricular 

learning targets/goals.” As indicated in the ELA/ELD Framework, formative assessment is “not a tool or 

an event, nor a bank of test items or performance task” (CDE, 2014, p. 823).  

Features of Formative Assessment: 

● Informs instruction and allows teachers to make changes throughout the learning process to 

meet the needs of students 

● Used to focus on the learners’ needs 

● “Provide information about student learning minute-by-minute, day-to-day, and week-to-week 

so that teachers continuously adapt instruction to meet students’ specific needs and ensure 

progress” (CDE, 2014, p. 822) to impact student learning 

● Timely and specific information yielded through evidence gathering strategies for immediate 

feedback 

● Occurs during instruction 

● Educators use of data analysis from assessments for learning, to promote improvement 
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Figure 1 
This clover graphically represents the four attributes of the Formative Assessment Process.   

 
Adapted from The Formative Assessment Process https://www.smarterbalanced.org/wp-
content/uploads/2015/09/Formative-Assessment-Process.pdf 
 

Clarify Intended Learning  
 The teacher clearly states the intended learning by communicating learning goals and success 
criteria with students. Learning goals and “’big ideas’ or concepts that are transferable and reflect the 
intent of the Common Core State Standards” ("Formative Assessment." (2006): n. page Web). These 
concepts are written with student friendly language beginning with, “I understand________.” The criteria 
for success explain the evidence of learning that is used to measure students’ progress toward the learning 
goals. It is written with a student friendly sentence frame, “I can ______.”  
 
Elicit Evidence  

When selecting evidence of learning, teachers choose samples that are aligned to the learning 
objective and provide information to measure students’ progress toward the intended learning. Educators 
consider student needs and learning styles when offering multiple ways for students to demonstrate 
his/her learning.  

 
Interpret Evidence  
 Throughout the ongoing Formative Assessment process, students continually review their evidence 
of learning to evaluate and monitor their progress in relation to the learning goals and success criteria. 
Interpretation of evidence is a process that is embedded throughout instruction. Students learn how to 
interpret their work independently, with their peers, and with teachers. Teachers and peers provide 
actionable feedback after thoughtful evaluation of the evidence.   
 
Act on Evidence  

Teachers and students use actionable feedback created from interpreting evidence to move 
learning forward. Next steps will vary by student’s abilities, interests, and learning style. 

https://www.smarterbalanced.org/wp-content/uploads/2015/09/Formative-Assessment-Process.pdf
https://www.smarterbalanced.org/wp-content/uploads/2015/09/Formative-Assessment-Process.pdf
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Summative-Assessments 
 

The Smarter Balanced Assessment Consortium describes summative assessments as 

“comprehensive end of year assessments in English language arts/literacy (ELA) and mathematics that 

are aligned with the Common Core State Standards (CCSS) for English language arts/literacy (ELA) and 

mathematics and measure progress toward college and career readiness” 

(http://www.cde.ca.gov/ta/tg/sa/sbacsummative.asp). 
 

Features of Summative Assessment 

● Sums up learning and instruction and provides evidence of students’ overall levels of 

achievement 

● Assists teacher, school, and district to evaluate the effectiveness of instruction 

● Provides data for specific needs of a particular population (e.g. English learners, students with 

disabilities, socioeconomically disadvantaged students and African-American and Hispanic 

students) 

● Data provides parents overall progress of their child's grade level and school  

 

The ELA framework suggests “Inferences made by teachers from the results of these assessments 

are used to make decisions about student placement, instruction, curricula, interventions, and to assign 

grades” (CDE, 2014, p.823). However, it is important to note that some summative assessments can be 

utilized to inform future instruction and learning. For instance, teachers can plan for the upcoming unit 

by gathering evidence of learning of the previous unit with the intention of meeting students’ learning 

needs.   

 

Assessment Cycles 

We have different purposes of assessment that occur in different cycles: short, medium, and 

long (CDE, 2014, p. 825).  Formative assessment typically falls within the short cycle. This is where the 

most important learning and assessment happens, and the instruction can be adapted to the learning 

of the student. Medium cycle assessments can be used for end of unit and grading purposes. Long 

cycle assessments reflect the learning that takes place during the short and medium cycles and 

measures the effectiveness of instruction.  

 

These cycles of assessment, however, are not separate and autonomous elements. They are 

part of a complete and ongoing system of assessment that when combined provides information on 

learning and instruction, assures that each cycle of assessment is aimed at achieving standards, and 

drives teaching and learning toward a common destination (CDE, 2014, p.827).   
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Short-Cycle Assessment 
Features of Short-Cycle Assessment  

● Intended use is to inform immediate teaching and learning 

● Part of the learning and teaching process  

● Require active involvement of students and teachers 

● Evidence of learning gathered 

● Effective planned goals and sub goals of the unit provide actionable information for instruction 

adjustment 

● Clearly convey and review student-friendly learning goals throughout the learning 

● Use explicit rubrics and student-generated anchor samples that show exemplar and non-

exemplar work assist teachers and students to better understand the rigor of the standard  

 

Examples of Short-Cycle Assessment  
 

Educators plan formative assessments before instruction based on the student learning goals. A 

process to record student responses can be helpful to track student progress. 

● Check for understanding 

● Think-pair-share 

● Quick write 

● Annotations 

● Thinking maps/graphic organizers 

● Group discussion 

● Conference 

● Exit ticket at end of class 
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Figure 2 Types and Uses of Short-Cycle Assessment 

Cycle Methods Information Uses/Actions 

Short-Cycle Assessment 

  

 

Minute-

by- 

Minute 

 

● Observation 

● Questions (teachers and 

students) 

● Instructional tasks 

● Student discussions 

● Written work/ 

representations 

● Students’ current 

learning status, relative 

difficulties and 

misunderstandings, 

emerging or partially 

formed ideas, full 

understanding 

● Keep going, stop and 

find out more, provide 

oral feedback to 

individuals, adjust 

instructional moves in 

relation to student 

learning status (e.g., act 

on “teachable 

moments” 

  

Daily 

Lesson 

● Planned and placed 

strategically in the 

lesson: 

● Observation 

● Questions (teachers 

and students) 

● Instructional tasks 

● Student discussions 

● Written work/ 

representations 

● Student self-reflection 

(e.g., quick write) 

● Students’ current 

learning status, 

relative difficulties and 

misunderstanding, 

emerging or partially 

formed ideas, full 

understanding 

● Continue with planned 

instruction 

● Instructional 

adjustments in this or 

the next lesson 

● Find out more 

● Feedback to class or 

individual students 

(oral or written) 

  

Week 

● Student discussions 

and work products 

● Student self-reflection 

(e.g., journaling) 

● Students’ current 

learning status relative 

to lesson learning 

goals (e.g., have 

students met the 

goal[s], are they nearly 

there?) 

● Instructional planning 

for start of new week 

● Feedback to students 

(oral or written) 

Source 

Adapted from California Department of Education. 2014. English Language Arts/English Language Development Framework.  

 

The ELA/ELD framework provides these questions that teachers could ask themselves as they 

gather evidence throughout the day. Alvord educators will use these questions for discussion in regular 

collaborative planning meetings: 
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● Where are my students in relation to learning goals for this lesson? 

● What is the gap between the students’ current learning and the goal? 

● What individual difficulties are my students having? 

● Are there any missing building blocks in their learning? 

● What do I need to adjust in my teaching to ensure that students learn? 

Medium-Cycle Assessment 

 Features of Medium-Cycle Assessment 

● Goals of assessment are clear and aligned to standards 

● Administered at end of unit, quarterly, or grading periods 

● Used by teachers to reflect on effectiveness of their planning and instruction 

● Provides a snapshot and gives detail about student learning and their progress toward meeting 

year end standards 

● Results of assessments can be disaggregated and displayed in charts and graphs to identify 

patterns in student performance 

● If students are not making desired progress, instruction will be adjust prior to the end of the 

year* 

*When Alvord educators make adjustments in instruction and reteach the standard, the student will be 

reassessed to reflect student learning.” 

 

Examples of Medium-Cycle Assessment  

● Alvord unit assessments 

● Student portfolio limited to the unit or project 

● Assessments that are teacher created or curriculum based at the end of a unit 

● Dynamic Indicators of Basic Early Literacy Skills (DIBELS, K-6) 

● Content Area Reading Inventory (CARI, 7-9) 

● Semester finals 
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Figure 3 Types and Uses of Medium-Cycle Assessment 

Cycle Methods Information Uses/Actions 

Medium-Cycle Assessment 

  

End-of-Unit 

/ Project 

● Student work artifacts 

(e.g., portfolio, writing 

project, oral presentation) 

● Use of rubrics 

● Student self-reflection 

(e.g., short survey) 

● Other classroom 

summative assessments 

designed by teacher(s) 

● Status of student 

learning relative 

to unit learning 

goals 

● Grading 

● Reporting 

● Teacher reflection on 

effectiveness of planning 

and instruction 

● Teacher grade 

level/departmental 

discussions of student 

work 

  

Quarterly/ 

Interim/ 

Benchmark 

  

● Portfolio 

● Oral reading observation 

● Test 

● Status of 

achievement of 

intermediate 

goals toward 

meeting 

standards 

(results 

aggregated and 

disaggregated) 

● Making within-year 

instructional decisions 

● Monitoring, reporting; 

grading; same-year 

adjustments to curriculum 

programs 

● Teacher reflection on 

effectiveness of planning 

and instruction 

● Readjusting professional 

learning priorities and 

resource decisions 

Source 

Adapted from California Department of Education. 2014. English Language Arts/English Language Development Framework.  

  

The ELA/ELD Framework provides these questions that teachers can ask themselves as they analyze 

medium cycle assessments. Alvord educators will use their data and use these questions for discussion 

in collaborative planning meetings: 

● Are there some students who need additional help to meet the goals of the unit? 

● What help do they need? 

● Who is and who isn’t on track to meet the end of the year standards? 

● How are students performing on this test or assignment in areas that were 

       identified as weak in last year’s California state long assessments? 

● What are the strengths and areas of need in an individual's or group’s learning? 

● What are the strengths and areas of need in my curriculum? 

● What are the strengths and areas of need in my instruction?   

● What improvements do I need to make in my teaching? 
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Long-Cycle Assessment 

Features of Long-Cycle Assessment  

● Shows mastery of standards, yearly goals, and grade level achievement 

● Sums up student achievement and enables students to accurately demonstrate what they know 

and can do at the end of the year 

● Informs educators on students’ strengths and weaknesses 

● Helps identify the strengths and weaknesses in classroom instruction and curriculum 

● Provides accountability to monitor the success and needs of curricula and instruction 

● Guides teachers, schools, and districts on how to best improve instruction for the following year 

 

Examples of Long-Cycle Assessments 

 

● End-of-year portfolio 

● End-of-year finals 

● Smarter Balanced Assessments 

● Preliminary Stanford Achievement Test (PSAT) 

● Stanford Achievement Test (SAT) 

● Advanced Placement Tests (APT) 

● English Learner Proficiency Assessment for California (ELPAC) 
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   Figure 4 Types and Uses of Long-Cycle Assessment 

Cycle Methods Information Uses/Actions 

Long-Cycle Assessment 

  

Annual 

● Smarter Balanced 

Summative 

Assessment 

● CELDT 

● Portfolio 

● District/school created 

test 

● Status of student 

achievement with 

respect to standards 

(results aggregated 

and disaggregated) 

● Judging students’ 

overall learning 

● Assess student, school, 

district, and state 

year-to-year progress 

● Monitoring, reporting 

and accountability 

● Classification and 

placement (e.g., ELs) 

● Certification 

● Adjustments to 

following year’s 

instruction, 

curriculum, programs 

● Final grades 

● Professional learning 

prioritization and 

resource decisions 

● Teacher reflection 

(individual/grade 

level/department) on 

overall effectiveness 

of planning and 

instruction 

Source 

Adapted from California Department of Education. 2014. English Language Arts/English Language Development Framework.  

 

The ELA/ELD framework provides these questions that teachers can ask themselves as they 

analyze long cycle assessments. Alvord educators will use their data and use these questions for 

discussion in yearly planning meetings: 

 

 

● Did students reach the desired goals and standard outcomes? 

● What did students learn after a year of instruction? 

● Have the developed and implemented instructional strategies improved student achievement? 

● How have students improved and learned from the previous year to the current year? 
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Rubrics 

Rubrics are used to evaluate oral, written or combined performance tasks (e.g. presentation, 

report). They clearly state specific criteria that is linked to standards and reflect what is required to 

meet a specific standard or cluster of standards. The rubric includes levels of quality across a 

continuum. The scores are directly connected with the level of understanding which are clearly defined 

at each level.  

 

In the classroom, it is beneficial for teachers and students to develop rubrics to fully understand 

the expectations of the task. There are three points to consider when creating rubrics: 

 

● Rubrics must be clear and concise so that students understand the expectations of the task 

● Rubrics must reflect all levels of performance so that students can set goals and clearly 

      understand how and where to improve in order to reach their goals 

● The levels of performance quality and criteria must be clearly stated on the rubric 

 

There is no specific frequency for teachers to use rubrics, but due to the complexity of creating 

a valid rubric it is important to determine which learning goals or standards are best assessed by a 

performance task and rubric. It is best to design rubrics as a group to improve the clarity, coherence, 

and content of the rubric. They can be used several times over the period of a task to determine 

performance and implement instructional changes to meet students’ needs based on the criteria that 

is outlined in the rubric. Students and peers can use the rubrics to assess their own performance and 

make adjustments in their learning to better meet the criteria of the rubric being used. 

 

 Currently SBAC rubrics are available and are based on one session writing assignment. SBAC 

rubrics provide anchor papers, these samples allow students to see what is expected for each level of 

the rubric.  

 

 If desired the SBAC rubrics can be viewed at the website 

http://www.smarterbalanced.org/assessments/development/ or click the link if the document is online 

for the following rubrics 

● Argumentative Rubric (Grades 6 - 11) 

● Explanatory Rubric (Grades 6 - 11) 

● Informational Rubric (Grades 3 - 5) 

● Narrative Rubric (Grades 3 - 8) 

● Opinion Rubric (Grades 3 - 5)  
 

http://www.smarterbalanced.org/assessments/development/
http://www.smarterbalanced.org/wp-content/uploads/2015/08/PT-Writing-Rubric-Argumentative.pdf
http://www.smarterbalanced.org/wp-content/uploads/2015/08/PT-Writing-Rubric-Explanatory.pdf
http://www.smarterbalanced.org/wp-content/uploads/2015/08/PT-Writing-Rubric-Informational.pdf
http://www.smarterbalanced.org/wp-content/uploads/2015/08/PT-Writing-Rubric-Narrative.pdf
http://www.smarterbalanced.org/wp-content/uploads/2015/08/PT-Writing-Rubric-Opinion.pdf
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Portfolios for Authentic Assessment 

Another resource for assessment are portfolios that provide a systematic collection of student 

work and related materials that show progress achievement and mastery in a specific subject area. The 

contents of the portfolio must relate to specific learning goals, be aligned to the standards, and provide 

evidence of the student’s progress toward mastery. It needs to be a “story” of the student’s growth 

during a particular time frame. Students are involved in selecting the the portfolio contents as well as 

providing reflections on the reasons the items were chosen to be included, what they represent, and 

what they show about their learning. When evaluating a portfolio it is important that a scoring process 

is established (e.g. number of raters, timing of scoring) and how the portfolio will be evaluated (e.g. as 

a whole, by piece, weighting of contents).  

Portfolios can include the following: 

 

● Written work 

● Audio samples 

● Video files 

● Images of work samples 

● Student reflections 

● Teacher observations 

● Teacher-student conference notes 

● Documentation of assessments 

 

When using portfolios, teachers consider the following questions: 

● Do the portfolio pieces represent coached work, independent work, or group work? 

● Do the portfolio pieces represent student language and literacy across the content 

areas? 

● How well do the portfolio items match the standards? 

● Are there clear criteria for judging the work and do the criteria represent the most 

relevant dimensions of the student work products? 

● Is there a method for ensuring the evaluation criteria are applied consistently and 

accurately? 

 

 Alvord educators understand that portfolios are powerful assessment tools.  For example, a 

portfolio is an especially important form of assessment for TK and Kinder students because learning 

can often be activity or “play” based. The Desired Results Developmental Profiles (DRDP) recommends 

using anecdotal records with children of this age as an authentic form of assessment. Teachers can 

write their observations and use a portfolio to maintain these documents. If, in the future, teachers see 

assessment (especially for TK) heading in the direction of DRDP (which lists portfolios and 

observational records as valid ways to demonstrate student learning), teachers will be prepared, or 

even ahead of the trend to support student learning.  In high school classrooms, students, in 
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collaboration with teachers and peers, can create electronic portfolios or a web page that display their 

evidence of learning. Electronic version of portfolios allow students to update their evidence of 

learning as needed, use multimedia to present their learning, and collaborate globally with peers and 

professionals.   

Student Involvement 

One goal of assessment is for students to develop a positive outlook on learning. An assessment 

that is based on learning goals motivates students to monitor their progress and make adjustments to 

meet those goals. One way to increase student involvement is through feedback. Appropriate feedback 

provides a positive response to learning. Effective feedback informs the student of their progress 

toward achieving their individual learning goals. Effective feedback is not an emotional response but 

rather a cognitive response that helps the student understand how they can improve their learning.  

 

When considering feedback, the teacher and the student must have a clear understanding of 

the learning goal. Effective feedback is clear and targeted to promote student success. In addition to 

feedback from the teacher, peer feedback is a valuable tool to further elicit student learning. It 

encourages students to be responsible for their own learning and empowers them and other students.  

 

Alvord educators may utilize the following questions from the California Framework to offer a 

structure for feedback to students so that they can advance their learning through the formative 

assessment process.   

 

1. Where am I going? What are my goals? 

2. Where am I now? What progress am I making towards the goal? 

3. Where to next? What do I need to do to make better progress? 

 

Assessment of ELD Progress 

Teachers must deepen their understanding of the ELA/ELD standards and other content 

standards because these standards drive instructional practices, formative, and summative 

assessments with our English language learners (p. 850). For instance, a teacher can differentiate the 

instruction to meet the language learning need of an EL student on a specific standard by considering 

the outcome expectations of the student’s language proficiency level (Emerging, Expanding, or 

Bridging) provided by the CA ELD Standards (CDE, 2014, p. 850).  

 

Because the ELD standards clearly describe proficiency levels at which EL students are expected 

to progress, teachers need to continually assess their EL students’ progress in ELD. To acquire unbiased 
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and comprehensive data on EL students’ progress, teachers will use short-cycle and medium-cycle 

assessment for formative purposes. When teachers will assess ELD progress and respond to the 

evidence of learning, they take into consideration that ELs are acquiring an additional language while 

learning content knowledge. Teachers will provide assessment support to ELs so that ELs can express 

what they know and can do in relation to standards.  

  

Teachers will monitor student learning of content knowledge and progress in ELD by 

considering the following guiding questions: 

  

● How do I determine what my EL students’ levels of English language proficiency (Emerging, 

Expanding, Bridging) are? 

● How can I use information about my student’s English language proficiency levels, as well as other 

relevant information, to design and provide targeted instruction that fosters language-rich learning 

opportunities? 

● How often should I assess ELD progress?  Which kinds of evidence-gathering approaches and tools 

are most appropriate for different purposes? 

● How will I know if my EL students are making sufficient progress in developing English on a daily or 

weekly basis and over longer periods of time? 

● How can I include my EL students in assessing their own ELD progress and support them to be 

conscious of and intentional in their English language learning? 

 

The following figure demonstrates the EL proficiency levels and the corresponding modes of 

communication. 

  



Assessment 

August 6, 2017 84 
 

 

Figure 5 Proficiency Level Descriptors 

 

 
Source 

Adapted from California Department of Education. 2012. English Language Development Standards 
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Proficiency Level Descriptors (continued) 

 
Source 

Adapted from California Department of Education. 2012. English Language Development Standards. 

Short-Cycle Formative Assessment of ELD Progress 

The purpose of short-cycle formative assessment of EL students is to “provide feedback to 

adjust ongoing teaching and learning to improve student achievement of intended instructional 

outcomes” (CDE, 2014, p.829).  However, teachers must consider the possible discrepancy between 

the content knowledge and literacy of ELs in the primary language and English. Using the formative 

assessment process in an EL student’s primary language is also effective when the evidence of learning 

offers data to guide instruction.  
  

Observing the development of language skills, abilities, and awareness needed for collaborative 

conversations and other oral language tasks is essential.  Teachers develop strategic approaches of 

formative assessment to help ensure EL students are advancing along the ELD continuum in a timely 

manner.  Alvord educators: 
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● Plan collaborative learning opportunities for EL students to convey their ideas and engage in 

academic conversations in the context of authentic interactions about complex texts and topics 

● Intentionally observe, using an observation tool (Figure 8.9 pg. 857), student use of language 

resources in oral production 

● Ensure students are producing at their ELD level and attempting to move along the continuum. 

● Provide just-in-time scaffolding 

  
The short-cycle formative assessment of ELD progress in writing requires teachers and students 

to employ framing questions like the ones included in the (Language Analysis Framework for Writing 

(Figure 8.7 p.854) as they write and examine the writing to focus on specific aspects.  Giving students 

specific feedback using linguistic terms and language resources (pronouns, demonstratives, 

nominalization) is essential as teachers guide students in developing their mastery of the English 

language.  Feedback is given as students write and when evaluating the end product.  Teachers will use 

the framework (adjusted appropriately for grade level or span) to: 

 

● Provide Just-in-Time scaffolding 

○ Focus on one or two areas 

● Help students reflect on own work 

○ Student uses framework for analyzing 

○ Student monitors own progress in writing 

● Guide writing conferences (Figure 8.8 pg. 854) 

○ Use guiding questions 

○ Reference analysis framework 

○ Use CA CCSS for ELA/Literacy to frame learning goals 

○ Use CA ELD Standards to provide targeted support based on proficiency level 

● Plan next instructional steps to support further language learning 

○ Model use of language resources (providing samples in text or charts) 

○ Provide opportunities to practice application 

○ Apply to own writing 
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Figure 6 Language Analysis Framework for Writing

 
Source 

Adapted from California Department of Education. 2014. English Language Arts/English Language Development Framework.  

 

Alvord educators strive to meet the individualized academic need of students in their 

classrooms. This focus to individuals is most evident in teachers’ interpretation of formative 

assessment data. Alvord educators will use short-cycle formative assessment data to attend to the ELD 

progress of EL students on a frequent and ongoing basis for instructional purposes (minute-by-minute, 

daily, weekly).  

 

Medium-Cycle Assessment of ELD Progress 
 

Medium-cycle assessment, “an assessment of learning that has already occurred,” does not 

lend itself to immediate instructional feedback that support student learning because by the time 



Assessment 

August 6, 2017 88 
 

evidence of learning is analyzed, the learning opportunity is lost. On the other hand, medium-cycle ELD 

assessment is practical for periodically evaluating students’ progress to monitor their progress through 

English language proficiency levels. Furthermore, teachers use medium-cycle assessment to “reflect on 

their instructional planning and implementation and make within-year program design and 

instructional adjustments” (p. 839).  

 

Alvord educators will need to develop medium cycle assessments that align to the following 

guidelines: 

● Ensure that medium-cycle assessments align to CA ELD Standards, correspond to authentic 

learning goals, and provide opportunities for students to demonstrate authentic evidence of 

learning 

● Use ELD assessment data to make within-year instructional adjustment that supports students’ 

progress toward end-of-year goals 

● Differentiate assessments for ELs using the CA ELD Standards to make necessary within-year 

instructional refinements can be made 

● Analyze writing assessment that correlates to specific CA ELD Standards so that precise pattern 

of English language proficiency can be analyzed 

 

Long-Cycle Assessment of ELD Progress 

In addition to the Smarter Balanced Summative Assessments, EL students take the state English 

language proficiency assessment and other district-developed long-cycle assessments that assess 

students’ mastery of literacy in the English language. Data systems such as EADMS/IO aid to aggregate 

and disaggregate assessment results so that teachers and schools can analyze student performance 

from many angles.  Long-cycle assessment data is further used to monitor the effectiveness of ELD 

program Furthermore, to ensure the validity of long-cycle assessment data, ELs may need assessment 

supports. According to ELA/ELD Framework, when planning assessment supports for ELs, teachers 

consider the following elements. 

 

● Effectiveness: A support is effective in making an assessment more accessible to the student 

● Validity:  A support does not change what is being assessed  

● Differential Impact:  A support is sensitive to students’ background characteristics and their 

      academic standing; one size may not fit all 

● Relevance: A support is appropriate for the student  

● Feasibility: A support is reasonable to implement in the assessment setting 

 

 Alvord educators will use long-cycle assessments, including state English language proficiency 

assessments to help schools and the district evaluate and adjust the design of instructional programs.  

School leadership teams will conduct systematic analysis of year-to-year progress to identify EL 
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students who demonstrate: 

 

● Readiness to reclassify as English proficient 

● Progress in English language development at an appropriate rate 

● Stalled progress in English language development 

 

Note:  Assessment of ELD doesn’t exist in a vacuum.  Curriculum, assessment, instruction, and 

technology are all connected.  A change in one should initiate a change in the others.  When 

assessment of ELD identifies a need in learning, Alvord educators reference the Teaching and Learning 

chapter for next steps in instruction.   

 

Assessment for Intervention 

 The assessments that are discussed in this section operate within the short or medium cycles. 

They help identify students who struggle meeting ELA/ELD standards, diagnose specific deficits in 

learning, and monitor whether or not specified interventions are successful. The following are the 

three steps to assess for intervention: 

 

1. Universal Screening (medium-cycle) 

2. Diagnostic (medium-cycle) 

3. Progress Monitoring (short/medium-cycle) 

Universal Screening (medium-cycle) 

Universal screening is the necessary first step in identifying students who are at risk of not 

meeting grade level standard(s). Students who are at risk may need more instruction on a specific skill. 

The universal screener will indicate which students are in need of extra support in reading (students 

scoring below or well below benchmark). For these students, teachers analyze error patterns the 

student made on the assessment, or give another assessment to diagnose what skills need to be 

targeted for each struggling learner. 

 

           Currently in Alvord, the universal screeners for literacy are PELI (TK), DIBELS (K-6), and CARI (7-9).     

Diagnostic (medium-cycle) 

The second step in assessing students for intervention is to utilize a diagnostic assessment. 

These types of assessments are used to identify the reason for a student’s difficulty in learning both 

language and literacy abilities. They are used to plan appropriate interventions to ensure progress 

toward standards and goals. For example, examining the words and/or phrases the student miscued 



Assessment 

August 6, 2017 90 
 

gives the teacher insight as to what reading foundational skills need to be targeted. If the universal 

screener is not clear in identifying the skill(s) to target, then a diagnostic assessment must be 

administered.  For example, the BPST (Basic Phonics Skills Test 

https://sites.google.com/site/readingfoundationalskills/bpst  helps analyze where the student needs 

instruction along the continuum of phonics skills. A diagnostic assessment provides baseline data (pre-

test) and identifies the skills that will be targeted during literacy intervention instruction. 

 

Alvord educators will utilize a range of assessments to diagnose the source of a student’s 

reading difficulties.  When analyzing error patterns to diagnose the source young readers’ academic 

difficulties, Alvord educators might consider questions like the following:  

● Did the student struggle with all of the words with inflectional endings?  

● Did they have trouble recognizing high frequency words/sight words with automaticity?  

● Can the student decode the word, but has trouble decoding the sounds in the correct order?  

Progress Monitoring (short/medium cycles) 

The third step in assessment for intervention is to monitor the student’s progress toward 

learning a targeted literacy skill. The purpose of progress monitoring assessments is to evaluate the 

effectiveness of an intervention program and/or curriculum and indicate the rate of student’s learning 

toward the targeted goal. The results might indicate when there is a need to modify instruction or 

curriculum for those students who are not progressing. 

 

Alvord educators will use DIBELS progress monitoring to assess student learning and 

intervention. While benchmark assessments monitor students’ development toward grade-level 

standards, progress monitoring analyzes students at the instructional level of which they are 

performing. The progress monitoring assessments are given after 8-10 sessions of intervention to 

evaluate the effectiveness of intervention and student learning. For example, if a fifth grade student 

who is reading at third grade-level receives literacy skills intervention, the teacher gives third grade-

level DORF (DIBELS Oral Reading Fluency) passages to monitor the learning progress and curriculum 

effectiveness. Student scores after 8 to 10 sessions will reflect whether or not progress is being made 

toward building literacy skills. If the student has scores at or above the target line, then the teacher can 

infer that the implemented instructional strategy and/or curriculum is effectively addressing the needs 

of the student. If the student scores fall below the target line, then the teacher provides modifications 

to the instructional strategy and/or curriculum.  

 

Progress monitoring is recommended in Chapter 9 of the ELA/ELD framework- Multi Tiered 

System of Support (MTSS) (http://youtu.be/IjyzTNfwdCU). The purpose of progress monitoring is to 

identify those students who do not make progress with the appropriate amount of extra support. For 

example, if 9 out of 10 students in an intervention class are making progress at or above the target 

line, then one may infer that the chosen instructional strategy and curriculum is effective. The student 

https://sites.google.com/site/readingfoundationalskills/bpst
http://youtu.be/IjyzTNfwdCU
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who is struggling may need more time and support, or a different instructional strategy to make 

adequate progress. If the student continues to struggle even with interventions, a referral to school 

site SST (Student Study Team) is necessary. 

 

****The following segment does not include Teacher/Site assessments like HM Yellow Box, BPST, SBAC 

interims, SRI/SPI, STAR Reading etc.**** 
 

Although teachers in the early grades identify struggling readers and provide intervention, 

schools continue to find struggling readers at the secondary level.  Students at the secondary level that 

struggle in reading also require explicit literacy instruction in order to access core content learning.  In 

Alvord, CARI (7-9) and Lexile Level Test (Achieve3000, NEWSELA) are utilized to identify struggling 

readers and to provide appropriate reading intervention to students in upper graders.  Furthermore, 

content-specific intervention classes provide explicit literacy skills that assist the understanding of 

content knowledge.  
 

A comprehensive intervention literacy program is possible in secondary level because students 

encounter multiple teachers who can provide diverse modes of literacy in different content areas.  For 

example, campus-wide adapted graphic organizers (e.g. flow chart, Venn diagram) may be used in 

history, science, and mathematics to show relationships across information.  The Document-Based 

Question (DBQ) Project also may be used to support reading informational texts and primary sources, 

organizing ideas into graphic organizers, debating to defend a claim, and writing to inform or argue. 

When secondary teachers emphasize targeted literacy instruction in their content areas, students 

receive layers of intervention that transfer across courses. 

Parent/Guardian Engagement in Assessment 

Parent/guardian involvement in measuring student success is essential. National Network of 

Partnership Schools (NNPS) states, “family involvement contributed to positive results for students, 

including higher achievement, better attendance, more course credits earned, more responsible 

preparation for class, and other indicators of success in school” (2017).  As parents work with the 

school community in support of their children’s school success, it is essential to have clear and 

frequent communication. The teacher and school staff routinely share student data with parents. If 

students are not meeting standards, it is essential that staff meet with parents to develop a plan of 

support. 

Data Analysis 

According to the framework for ELA/ELD, student achievement in literacy is dependent “on 

educators’ skilled use of assessment information” (CDE, 2014, p. 820).  Acquiring the competency in 

mining the data and planning an actionable plan to enhance instruction requires a knowledge of the 
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assessment systems, understanding the purpose of each type of assessment, and identifying the next 

step in instruction (i.e. skill, strategy, resource, or tool) to ensure student progress (Striving Readers 

Comprehensive Literacy Plan, p.7).  Alvord educators will meet on a regular basis and discuss 

assessment data, student work, share best practices, and develop a plan for future instruction. 

Students with Special Needs 

Students with special needs require assessment support so that they can achieve the California 

Standards for ELA and Literacy. “These supports allow identified students to have meaningful access to 

certain standards and assessment experiences as appropriate to their academic and functional needs” 

(p. 865). The ultimate goal for students with special needs is to be prepared for postsecondary options 

after high school completion.  To assist students meet the goal of postsecondary education, case 

manager, special education teacher, and general education teacher meet together on a regular basis to 

analyze assessments and develop/share best practices for the student’s success.  

 

Alvord educators consider the following factors when they administer assessments, interpret 

evidence of learning, and plan actionable instructional design: 

● Analyze assessment results to measure student’s progress toward their IEP goals 

● Provide specialized instruction that addresses the deficits in literacy for students with 

disabilities 

● Participate in a variety of instructional models to assist students with special needs and general 

education who struggle significantly below grade-level standard(s) 

 

Technology and Assessment 

 Technology is a key ingredient to measure student progress and performance. This section 

describes two data management systems that act as useful teacher tools and provide ways technology 

can be used with assessment. 

 

 Aeries, the district’s student information system, is one such data management system or tool. 

Aeries keeps track of our students’ essential data. All TK-12 teachers are encouraged to keep their 

grade book in Aeries. When grade books are kept in Aeries, students, parents, counselors, and school 

leaders are able to monitor student progress. This creates a team of concerned people who are able to 

intervene and encourage students to improve or continue with their success. Teachers are able to 

inform teaching by looking for trends in class and student data.  Students and parents in Alvord are 

able to access their grades though their Aeries student accounts. This allows students to see their 

grades for all assignments. When students are able to view their grades, they take ownership of their 

learning. This also provides a way for teacher to give feedback in the form of a score. Technology 
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makes it possible for the student to be informed. 

 

Another data management system or tool we use is called EADMS/IO. EADMS/IO provides a 

variety of solutions for the school district to access student achievement data. With EADMS/IO, we can 

analyze data on almost any assessment given in the district. EADMS/IO offers a portal for parents to 

view their student’s performance on assessments. 

 

Technology changes the way assessments can be given to students as well as the way teachers 

can look at results. Technology enhanced assessments will be given to students to prepare them for 

college and career. Alvord students need to be prepared to work with technology in a rigorous and 

challenging manner. Technology allows teachers to assess their students quickly and accurately. 

Technology allows teachers to use different types of items to assess students. These are reflected in 

the SBAC assessments. For ELA these items include, hot text, matching tables, multiple selects, short 

answers, evidence-based selected response, and grid items. During the 2016 - 2017 school year a team 

of teachers have been working to develop the technology enhanced items that teachers need in order 

to accurately measure student performance.  

Technical Quality of Assessments 

 The accuracy and analysis of data derived from assessment directly influence the instructional 

decisions that teachers make. If assessment data is misinterpreted, the purpose of assessment is not 

served. With invalid and unreliable data, the teacher cannot accurately evaluate student achievement 

of the ELA/Literacy and the ELD standards. Thus, this section focuses on the technical quality, of 

assessment, which is “the accuracy of information yielded by assessments and the appropriateness of 

the assessments for their intended purposes” (CDE, 2014, p. 868). When selecting assessments other 

than California mandated assessments, teachers consider three elements of technical quality of 

assessments: “validity, reliability, and freedom from bias” (CDE, 2014, p. 868). 
 

Validity 

Validity refers to the range of student learning that an assessment can measure and the 

competency and relevancy of instructional decisions derived from assessment data. In this 

context, the word validity does not refer to the validity of a test.  Rather, it “refer[s] to the 

validity of the inferences or interpretations that can be made from the results of a test” (CDE, 

2014, p. 868). The level of validity ranges from high, moderate, or low based on the purpose of 

assessments. For instance, a diagnostic test on high-frequency words might have a high degree 

of validity for determining decoding skills, a moderate degree for determining vocabulary 

knowledge, and no validity for determining comprehension difficulties. To evaluate the validity 

of published assessments, teachers refer to the test publisher’s manual to see if the validity 

evidence correlates to the purpose of assessment.    
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Reliability 

Reliability “refers to how consistently an assessment measures what it is intended to measure” 

(CDE, 2014, p. 869). Reliability is a complementary factor that influences the validity of 

assessments. In other words, if assessment results are reliable, then it is safe to assume that 

the assessment items measure what it claims to measure. There are many factors that affect 

the reliability of an assessment: extreme weather, noise level of the room, stress, student 

effort, and body condition. Since reliability is evaluated with statistical indices, teachers refer to 

the test publisher’s manual to extract information about reliability evidence of an assessment 

and its statistical indices.    

 

Freedom from Bias 

According to ELA/ELD Framework, bias arises from “test that favor students of a  

particular gender, ethnicity, cultural background, geographic location, disability, or primary 

language” (CDE, 2014, p. 869). Bias hinders a student or group of students from accurately 

demonstrating their academic development towards the learning goal. The two forms of bias 

are offensiveness and unfair penalization. Offensive items that stereotype certain genders or 

negatively represent particular subgroups can unfavorably influence students’ performance. 

Unfair penalization occurs “when the test content makes the test more difficult for some 

students than for others” (CDE, 2014, p. 869). For example, unfair penalization is evident on a 

test that uses vocabularies that are unfamiliar or more familiar to certain students due to their 

culture or geographical location.   

Modality of Assessment 

Student strengths, weaknesses, or designated accommodations should be considered when 

selecting the modality of the assessment to be given in order to obtain the most accurate and 

beneficial data of a student’s knowledge, skills, and abilities. The format of administering the 

assessment is as important as the test itself. There are many ways in which to administer an 

assessment. Some tests such as SBAC, are defined by the state and other agencies and administered 

online unless specific accommodations are put in place. Most people are familiar with the paper and 

pencil format, but assessments can be administered verbally, nonverbally or in written formats. Verbal 

assessments can be anything from a simple answer to a lengthy oral presentation. Nonverbal includes 

actions such as hand gestures, pointing, electronic answer selection, projects, or drawing to 

demonstrate skills and knowledge.  

Conclusion 

As Alvord educators, we understand that a balanced and comprehensive system of assessment 

is needed to ensure our students’ achievement of the California Standards, Literacy Standards, and the 
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ELD Standards.  We will provides a range of assessments to use that support our instructional decision 

making process.  From minute-to-minute formative assessments that occur during instruction to 

diagnostic assessments adopted.  We will have a variety of available assessments that will help us see 

the students’ needs and strengths to make appropriate instructional decisions that enhance learning.   

Alvord Assessments by Grade Level 

Alvord’s system for determining student success in literacy is based on multiple measures. Some 

assessments are completed at each school site. Other assessments are optional and chosen by the 

school site. 

 

Figure 7 Table of Alvord Academic Assessments 

Assessments administered at each School Site 

 

Grade Assessment What Does It 
Measure 

When Is 
Assessment 

Typically Given 

Cycle Purpose 
(Formative vs 
Summative) 

TK Preschool Early 
Literacy 

Indicators 
(PELI) 

Preschool 
Literacy Skills 

Beginning, 
Middle & End 

of Year** 

Medium Formative 
Summative 

TK Transitional 
Kindergarten 

Skills Checklist 

Early Literacy 
Skills 

Every 6 - 8 
Weeks 

Short Formative 
Summative 

K - 6 Dynamic 
Indicators of 
Basic Early 

Literacy Skills 
(DIBELS) 

Basic Literacy 
Skills 

Beginning, 
Middle & End 

of Year** 

Medium Formative 

TK - 12 Unit 
Assessments 

(UA) 

Grade Level 
Standards 

As needed by 
teacher 

Medium Formative 

3 - 8 & 
11 

Smarter 
Balanced 

Assessment 
(SBAC)*** 

English 
Language Arts & 

Mathematics 

March - May Long Summative 

3 - 8 & 
11 

CA Alternate 
Assessment 

(CAA)*** 

ELA & 
Mathematics 

March - May Long Summative 
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TK - 12 English 
Language 

Proficiency 
Assessments for 

California  
(ELPAC)*** 

 

English 
Language 

Acquisition 

January - March Long Summative 

8, 9 PSAT 8/9 ELA and Math Fall Long Summative 

10 PSAT 10 ELA and Math Fall Long Summative 

11 PSAT/NMSQT ELA and Math Fall Long Summative 

11 SAT ELA and Math Fall Long Summative 

7 Content Area 
Reading 

Inventory 
(CARI) 

Reading Skills in 
Content Area 

Beginning, 
Middle & End 

of Year** 

Long Formative 

3-11 Standards- 
based Test in 

Spanish 
STS*** 

Grade Level 
Literacy Skills in 

Spanish 

March - May Long Summative 

 

Additional Assessments that may be administered at the School Site 
 

K - 5 Basic Phonics 
Skills Test 
(BPST)* 

Basic Phonics As needed by 
teacher 

Medium Formative 

K - 5 DIBELS DEEP* Basic Phonics As needed by 
teacher 

Medium Formative 

K - 5 DIBELS Survey Basic Phonics As needed by 
teacher 

Medium Formative 

3 - 11 Smarter 
Balanced 

Assessment 
Interim 

ELA & Math As needed Medium Formative 
Summative 

Alvord Assessments 

 There are several assessments for literacy that are used throughout the district. School sites use 

a variety of literacy assessments that provide information that is useful at their site. For example, the 

Dynamic Measurement Group (DMG) is a high quality source of literacy assessments that provide 
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assessments from transitional kindergarten to ninth grade. By using DMG, Alvord educators to assess 

students with the same form of assessments from elementary to high school. These three assessments 

are the Preschool Early Literacy Inventory (PELI), Dynamic Indicators of Basic Early Literacy Skills 

(DIBELS), and the Content Area Reading Inventory (CARI). 
 

Preschool Early Literacy Inventory (PELI) 

 PELI takes a transitional kindergarten student through a storybook activity. The storybook 

activity measures a student’s alphabet knowledge, vocabulary and oral language, phonemic 

awareness, and listening comprehension. The purpose of the PELI is identify students at risk, assist 

teachers to identify areas to target instruction, and monitor student progress. 

Alvord Transitional Kindergarten Checklist for Early Literacy Skills 

 Early Literacy skills requires a standardized assessment. The trend in transitional kindergarten is 

moving towards the use of Preschool Learning Foundations (60 months). The reasons for this are that 

TK is no longer using a watered down version of kindergarten standards, the students are aged 60 

months, and the preschool learning foundation standards flow directly into the Kindergarten Common 

Core State Standards. With this in mind TK has adopted a checklist for literacy skills. The checklist must 

be used every 6 - 8 weeks to standardize student grading and ensure equity for all students. The 

“Developmental Continuum from Early Infancy to Kindergarten Entry” from the California Department 

of Education was used to inform the checklist 

(http://www.cde.ca.gov/sp/cd/ci/documents/drdp2015preschool.pdf).  

Dynamic Indicators of Basic Early Literacy Skills (DIBELS Next) 

 DIBELS are a set of measures that vary by grade and are used as indicators of future outcomes. 

The word indicator is an important component of DIBELS. An indicator informs the teacher where a 

student will end up in the future. DIBELS measures are highly predictive; they show the student, 

teacher, and parent the trajectory the student is on. DIBELS is administered at the beginning, middle, 

and end of the year. DIBELS is used to measure basic early literacy skills. These skills are phonemic 

awareness, phonics, accurate and fluent reading of connected text, reading comprehension, and 

vocabulary and language skills.  DIBELS helps teachers in three key areas. It is used to identify students 

who are at risk, help identify areas to provide instruction, and monitor students who are at risk. The 

DIBELS measure also provides a student’s Lexile level- “scale for measuring both reading ability of an 

individual and the text complexity of materials he or she encounters” (lexile.com retrieved 4/23/2017) 

that teachers and students use to select appropriate reading materials for students. 

 

http://www.cde.ca.gov/sp/cd/ci/documents/drdp2015preschool.pdf
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Content Area Reading Inventory (CARI) 

 Developing reading comprehension doesn’t end in elementary school. As children transition 

into middle school, comprehension in content area becomes more relevant. CARI’s purpose is to 

measure reading comprehension in three content areas: English language arts, socials studies, and 

science. CARI emphasizes the importance of reading strategies and how comprehension is different for 

the content areas. With CARI we have similar measurements of literacy from third grade to ninth 

grade. 

  

CARI is made up of three measures of reading comprehension. The first measure is the Daze. 

This is the same measure that was used in elementary school. The student reads through a passage for 

three minutes and selects appropriate words to complete the passage. The measure takes students 10 

minutes to complete and is given to all students in seventh, eighth, and ninth grade. This part of the 

CARI is used to identify students who may be struggling.  The second measure is silent reading. The 

silent reading portion is given on an as-needed basis. A teacher gives this measure to a smaller number 

of students in order to learn more about their reading ability. They read through a passage and answer 

approximately 15 questions.  The third measure is an oral reading. This measure is given to a very small 

number of teachers. During this measure the student reads to the teacher and answers a variety of 

questions. 

Unit Assessments (UAs) 

 Unit Assessments (UAs) were created by Alvord teachers. The assessments are designed to 

measure standards taught in a particular Unit of Study. Unit Assessments have been aligned to the 

SBAC item specifications to ensure standards alignment regarding Claim, Target, format, and Depth of 

Knowledge.  They are designed to act as both Instructionally Embedded Formative and Summative 

(with Formative Analysis) assessments. Unit Assessments provide short term feedback to adjust 

instruction and tracking of student mastery of standards.  

California Assessments 

Assessments from the state of California provide information on a student’s progress in English 

Language Arts. Two assessments are used to assess a student’s progress and performance in being 

literate. One is the Smarter Balanced Assessment (SBAC) and the other is the California English 

Language Development Test (CELDT). 

Smarter Balanced Assessment Consortium: English Language Arts 

 The California Assessment of Student Performance and Progress (CAASPP) replaced the 

Standardized Testing and Reporting (STAR) program in 2013. The purpose of the CAASPP is “to assist 

teachers, administrators, and students and their parents by promoting high-quality teaching and 
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learning through the use of a variety of assessment approaches and item types” (p. 861). This annual 

summative assessment, developed by the Smarter Balanced Assessment Consortium, is administered 

to students in grades three through eight, and in grade eleven. It assesses mathematics and English 

language arts/literacy.   
 

Smarter Balanced Summative Assessments (SBAC) is made up of two measures in the area of 

literacy. One is Computer Adaptive Test (CAT). The CAT adapts to the student by providing more or less 

challenging questions based on how the student is answering. The second part is a performance task 

(PT) that consists of a student completing a writing task after reading multiple articles.  

  

The assessment results are given in two ways: scale scores and achievement levels. A scale 

score is an overall score of students that fall approximately 2000 to 3000. Scale scores show student 

achievement and their academic development over time, and can detect achievement gaps among 

different groups of students. Students are placed into four levels of performance based on their scale 

scores: standard exceeded, standard met, standard nearly met, and standard not met. 

(http://www.smarterbalanced.org/assessments/scores/, retrieved 4/24/2017) 

California Alternate Assessment for English Language Arts/Literacy (CAAs) 

 The California Alternate Assessments (CAAs) for English language arts/literacy (ELA), 

mathematics, and science are part of the California Assessment of Student Performance and Progress 

system. The goals of the CAAs are to ensure that students with the most significant cognitive 

disabilities achieve increasingly higher academic outcomes and leave high school ready for 

postsecondary options. 

(http://www.cde.ca.gov/ta/tg/ca/altassessment.asp, retrieved 4/27/2017) 

Smarter Balanced Interim Assessment Blocks (IABs) 

 The Smarter Balanced Interim Assessments Blocks are brief assessments within ELA or math. 

They usually consist of approximately 15 questions. The Interim Assessments can used with reading 

informational text, literary text, vocabulary, editing, revising, and listening/interpreting. The items 

within the Interim Assessments mirror the items found in the SBAC Summative Assessment. Teachers 

are encouraged to use the Interim Assessments in a formative nature so learning can take place as 

students work through the items.  

California English Language Development Test (CELDT) 

 The CELDT is required for all students in kindergarten through twelfth grade whose home 

language is not English. Teachers are able to learn about a student’s skills in listening, speaking, 

reading, and writing in English. The assessment is given each year and shows a student’s proficiency in 

http://www.smarterbalanced.org/assessments/scores/
http://www.cde.ca.gov/ta/tg/ca/altassessment.asp
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English language. Students no longer take the CELDT when they have reached proficiency in English 

language. The five levels that student achieve in the assessment are beginning, early intermediate, 

intermediate, early advanced, and advanced (http://www.cde.ca.gov/ta/tg/el/celdtfaqs.asp, retrieved 

4/24/2017). 

 

 The CELDT will be transitioning to the new English Language Proficiency Assessment for 

California (ELPAC) by 2018 (http://www.elpac.org/).   The ELPAC will consist of an initial assessment 

and a summative assessment.   

 

The following points summarize the identification and assessment process for ELs: 

● Home Language Survey (HLS):  HLS identifies students who speak a language other than English 

at home and helps determine potential EL students.  

● ELPAC Initial Assessment (Initial):  The Initial is scored locally by qualified ELPAC examiners 

which results in a quicker publication of test results, expedited classification of ELs, and 

appropriate placement of student’s instructional programs.  

● ELPAC Summative Assessment:  EL students take the annual summative tests so that their 

progress in learning English is monitored.  The assessment results also informs the district of 

the efficacy of their ELD curriculum and instruction.  

 

Alvord Unified School District already has implemented a transitional plan from CELDT to 

ELPAC.  The following chart shows the proposed timeline that assists a smooth progression to ELPAC:   

  

http://www.cde.ca.gov/ta/tg/el/celdtfaqs.asp
http://www.elpac.org/
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Proposed Timeline for the Transition from the 

California English Language Development Test (CELDT) to the English Language Proficiency 

Assessments for California (ELPAC) 

  2015–16 2016–17 2017–18 2018–19 

ELPAC 

Pilot Testing 

December1 

2015 

      

Field Test 

Administration

s 

(No scores 

reported) 

  ELPAC2 

Summative 

(Spring 2017) 

ELPAC3 

Initial 

(Fall 2017) 

  

 Operational 

Administration

s (Scores 

reported) 

CELDT1 

  

  

CELDT2 CELDT3 

Initial only 

  

ELPAC4 

Summative 

(Spring 2018) 

ELPAC5 

Initial 

(July 1, 2018) 

  

ELPAC6 

 Operational 

(Initial and 

Summative) 

  
1 In 2015–16, the CELDT will be administered as usual. Pilot testing for the ELPAC will occur in December 2015. 

The purpose   of the pilot is to ensure that new task types planned for the ELPAC elicit useful information 

about language proficiency, as described in the 2012 California English Language Development Standards. 
2 In 2016–17, the CELDT will continue to be administered as usual. In spring 2017, a sample of school districts 

will participate in the ELPAC Summative Assessment field test. The purpose of each ELPAC field test 

(Summative and Initial Assessments) is to gather information on the performance of items that will inform 

final decisions related to test length, test composition, and   score scales to ensure the ELPAC is valid and 

reliable. 
3 In 2017–18, the CELDT will be administered for the purpose of initial identification only from July 1, 2017 to June 30, 

2018. In fall 2017, field testing for the ELPAC Initial Assessment will occur. 
4 In spring 2018, the ELPAC Summative Assessment will be operational. 
5 On July 1, 2018, the ELPAC Initial Assessment will be operational.  
6 In 2018–19, the ELPAC assessments will be fully operational, and the CELDT will no longer be administered 



Assessment 

August 6, 2017 102 
 

College and Career Readiness Assessments 

 

Alvord Unified School District provides the opportunity for students to take the College Board 

assessments PSAT 8/9, PSAT 10, PSAT/NMSQT, and SAT to students from eighth grade to eleventh 

grade during the school day. These assessments measure both English and math. These results are 

used to measure the student’s progress towards being ready for college. The SAT is used by colleges 

when students are applying to attend college. 
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Innovation with Inspiration Transforms Lives 
 

Innovation is a core value of Alvord Unified School District. Our mission statement describes our district 

as “a dynamic learning community that embraces innovation [and] exists to ensure all students attain lifelong 

success” (AUSD Strategic Plan, 2014). We define success as utilizing learned literacy skills “to read, write, and 

communicate with competence and confidence, to function in society, to achieve one's goals and to develop 

one’s knowledge and unlimited potential” (AUSD Literacy Team, 2016).  Innovative Leadership is needed 

because more than half of our students are not reading proficiently at grade level. We believe that innovation 

with inspiration transforms lives. To embrace this belief, we must create the shift from traditional leadership to 

innovative leadership. Innovative leadership is a practice that defies traditional leadership by including 

everyone. 

 

Innovative Leadership Defined 
 

Twentieth Century leadership differs significantly from the innovation required for Twenty-First 

Century learning.  Traditionally, leaders have utilized power and authority to mandate solutions that 

seldom listen to the suggestions and ideas from the larger group. Traditional leaders are reactive 

rather than proactive; they focus on fixing the problem at the moment instead of looking at the bigger 

picture.  

 

Unlike the traditional model of leadership, innovative leaders do not rely on the decisions of 

one individual but rather embrace the power of the collective whole.  They facilitate discussion among 

stakeholders, encourage suggestions/ideas, and empower individuals to take responsibilities toward a 

common goal. Innovative leaders focus the expertise of the team to continually reflect, refine, and 

influence others to create new ideas that 

achieve desired outcomes. 

 

Innovative educational leadership 

requires that various stakeholders assume 

different leadership roles to create a cycle of 

success that meets the demands of future 

generations in all content areas. Innovative 

leaders in education include: students, parents, 

families, caregivers, community members, 

teachers, support staff, site and central office 

INNOVATIVE LEADERSHIP 
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administration. These leaders share their experience and knowledge with a clear vision while 

promoting literacy in preparation of students to be college and career ready. Innovative leaders are 

aware of their respective roles, communicate effectively, are accountable, and stay current with effective 

researched based practices and strategies. 

 

 To ensure equity and equal access for all, innovative leaders embrace new challenges, take 

risks, lead by example, collaborate to build trust, and promote a commitment to continuous 

development and reflection. Leaders hold each other accountable while valuing the cultural resources 

and linguistic assets that all stakeholders embody.  

 

Success is Our Shared Responsibility 
 

Achieving innovative leadership in the educational forum is a shared responsibility between all 

stakeholders involved.   All stakeholders must hold themselves and each other accountable if we are to 

influence and achieve literacy for all.  Building relationships and staying connected to develop trust 

must be integral to the literacy journey.  Everyone involved must be effective communicators and 

continuously model effective literacy practices, high expectations, and rigor.  Stakeholders must be 

willing to take risks and encourage others to do so as well.  Success must be measured by “promoting 

effective, collaborative practices that lead to increased student achievement” (Teacher Leadership 

Exploratory Commission, 2008, p. 3). In order for this shift to be effective and sustainable, equity 

should guide our investment in developing all stakeholders to lead and developing the organization to 

support the change.   

 

Alvord Fosters a Culture of Innovative Leadership 
 

Alvord integrates elements from the district strategic plan to foster a culture of innovative leadership. 

This mentality is threaded throughout the opportunities for all individuals to feel confident to express 

their views, concerns, and suggestions. Such opportunities include: student forums, climate surveys, 

town hall meetings, and various community committees. These avenues ensure that everyone’s voices 

are represented. 

 

Student forums provide opportunities for students to give feedback and opinions on situations 

that pertain to their learning experiences. Student forums differ from site to site as well as elementary 

and secondary. Some forms of student leadership at the elementary level consist of student council, 

peer leader groups, and AVID where students are empowered to take their leadership in education to 

influence change. In secondary, student forum structures vary (Associated Student Body, Renaissance, 

REACH Higher, etc.) but are intentional in ensuring student leadership influences and shapes their 

educational experience.  
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Climate surveys help guide decision making by collecting data from all stakeholders. These 

surveys provide direct feedback on the impact of new changes and evaluate their effectiveness. Town 

Hall meetings give parents and community members an opportunity to hear about current events 

within the district and raise any concerns or suggestions to the specific topic. In addition, district and 

site community committees provide additional opportunities for parent and community input. To 

promote innovative leadership we will continue to incorporate parent voice, student voice, and staff 

voice in the decision making process to achieve equity and literacy. 

 

We inspire innovative leadership through our mission statement, parameters, beliefs, 

objectives, and strategies (AUSD Strategic Plan, 2014). Alvord embraces a “mindset that promotes 

continuous improvement.” This mindset is different from the traditional leadership mindset in that it 

takes into account the unique voices and contributions of others. Through involvement and 

inclusiveness of all participants, we model the building of relationships, welcome feedback, accept new 

ideas, and provide support that grows leadership.  Alvord respects and values the diverse roles of all 

individuals and their contributions. It is our core belief that individuals should feel empowered and that 

“excellence is within everyone” (AUSD Strategic Plan, 2014). 

 

Each Stakeholder has a Role 
 

To ensure achievement in literacy, all stakeholders’ active participation is critical in order for all 

students to realize their unlimited potential. Our students will be the leaders of their own learning. 

Figure A gives an overview of student core literacy qualities across the grade spans and details specific 

qualities to each grade cluster. This can only result from all adult stakeholders exhibiting innovative 

leadership qualities that enable our students to achieve literacy. Teachers and support staff must serve 

as the facilitators of student learning. Families and community members must be active participants in 

all aspects of students’ paths to literacy. Site and Central Office Administration must provide the 

necessary support, resources, and communication to cultivate an environment in which innovative 

leadership is a reality for all stakeholders. Figure B provides an overview of essential adult 

stakeholders’ core literacy qualities. Combined, Figures A and B demonstrate Alvord’s commitment to 

innovative leadership for all stakeholders.  
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   Core Literacy Qualities 

 Innovative Student Leaders Will: 

 

   
 

 

 

 

 

 

  

Figure A gives an overview of core 
literacy qualities across the grade 
spans and details specific qualities 
to each grade cluster.    

Created by: E. Felix, J. 
Kennedy, C. Mondt, M. Salas, 
J. Westphal, M. Whisler 
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 Core Literacy Qualities  

 Innovative Adult Leaders Will:  

 

 

 

  

Figure B gives an overview of core 
literacy qualities present in each adult 
stakeholder involved in education.  

 W  O  R  K  I  N  G           T  O  G  E  T  H  E  R 

 

Created by: E. Felix, J. Kennedy, C. 
Mondt, M. Salas, J. Westphal, M. 
Whisler 
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Academic rigor is about instruction, learning experiences, and high expectations that are 

equitable and intellectually challenging for every student. It refers more to the quality of learning, than 

to the quantity of learning. Over the course of the past five years, California has adopted standards 

that highlight this shift (Common Core State Standards for English Language Arts (ELA), and 

Mathematics; Next Generation Science Standards (NGSS); and English Language Development (ELD) 

Standards). Along with the content standards themselves, California has published frameworks 

(ELA/ELD, History-Social Science, Mathematics, and Science) that illustrate the coherent progression of 

learning from Transitional Kindergarten through Grade 12 emphasizing the role of literacy, not only in 

English Language Arts, but across and within all content areas. The subject areas covered in the 

frameworks offer students the opportunity to learn about the world and their place in it, think 

critically, read, write, and communicate clearly. The frameworks aim to feature the most recent shifts 

in instructional practices that will make it possible to meet this responsibility, while retaining the best 

practices currently utilized. Together, these documents (standards and frameworks) provide a 

roadmap for teachers and students as they navigate the complex pathway towards college and career 

readiness. 

 

Literacy and Rigor 
 

As defined earlier in this plan, “literacy is the ability to read, write, and communicate with 

competence and confidence to function in society, to achieve one’s goals, and to develop one’s 

knowledge and unlimited potential” (Literacy Team, 2016). This connection between content 

knowledge and literacy is emphasized within the California Standards for ELA/Literacy, specifically 

linking literacy standards for History/Social Studies, Science, and Technical Subjects. In Alvord, our 

vision states that all students will realize their unlimited potential and in order to do so we believe that 

every student must be literate. “The power of literacy lies not just in the ability to read and write but 

rather in a person's capacity to apply these 

skills to effectively connect, interpret, and 

discern the intricacies of the world of which 

they live” 

(http://www.3plearning.com/literacy-

important/). 

 

RIGOROUS STANDARDS 

http://www.3plearning.com/literacy-important/
http://www.3plearning.com/literacy-important/
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Rigor and Literacy for College and Career Readiness 
 

A clear progression of learning outcomes along the college and career readiness pathway from 

elementary through the freshman year of college is essential with systematic first best instruction at its 

foundation. Explicit literacy instruction begins in Transitional Kindergarten and extends throughout 

elementary school, so that students develop the skills necessary to engage in increasingly more 

complex content. The ability to think critically, solve problems, interpret and use reasoning with 

precision and accuracy are key factors to student success, and are necessary skills to meet 

requirements for postsecondary education (4 years of High School English and completion of 

Integrated Math III), as well as the competitive 21st Century workplace.  

 

Rigorous Standards in the Subject Areas 
ELA 

 

According to corestandards.org, Common Core standards are “aligned with college and career 

expectations, and based on rigorous content and application of knowledge through higher-order 

thinking skills.” This translates into an English Language Arts classroom that includes close reading of 

various texts with a mind to not only comprehend but, also analyze and evaluate. In such a setting, 

students are critical thinkers and effective communicators, both orally and in writing, who respond to 

the demands of differing tasks, audience, and purpose.  Students are able to draw inferences from a 

variety of texts, support their inferences with sound textual evidence, and critique not only others’ 

thinking but also their own.   

 

ELD 
In 2012, the State Board of Education adopted the CA ELD standards which have been closely 

aligned with the ELA standards.  The ELD standards are centered around three proficiency levels 

(Emerging, Expanding, and Bridging), articulating the goals/performance expectations of each and 

student supports needed at each level.  According to the standards, EL students should be engaged in 

the same rigorous activities as non EL students. For example, under the collaborative mode, students 

should be exchanging information, in the interpretive mode, students should be listening actively and 

reading closely. In the productive mode, students should be presenting, writing, justifying, and arguing 

their points of view.  As stated in the English Language Arts/English Language Development 

Framework for California Public Schools, “The CA CCSS for ELA/Literacy and ELD Standards are 

inextricably linked. The two sets of standards intersect and connect with one another across the 

multiple dimensions of language, literacy, and content knowledge. The two sets of standards also 

promote the fundamental integration of reading, writing, speaking, and listening while highlighting the 

role of language in each of these communicative acts. The CA CCSS for ELA/Literacy serve as the 
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foundation for the CA ELD Standards, which amplify the language necessary for the development of 

advanced English and academic success across the disciplines”(CDE, 2014, p. 45). 

 

CTE 
The revised California Career Technical Education (CTE) Model Curriculum Standards adopted 

by the California State Board of Education in January of 2013 were designed to assist California schools 

to develop high-quality curriculum and instruction that prepare students for career and college 

readiness and meet the demands of the twenty-first-century workplace. The rigor of the CTE standards 

promotes a smooth transition into colleges and universities and prepares graduates to successfully 

compete in the global community (California Career Technical Education Model Curriculum Standards, 

2013). Out of the eleven overarching CTE Anchor Standards, Anchor Standards 2-10 are aligned to the 

Common Core English Language Arts Standards. 

History  
Learning how to read and write in the history - social studies content area is critical to overall 

student literacy development. The specific kind of reading and writing involved in history - social 

studies will be most significant to students’ everyday lives as they develop and learn to construct 

argumentative essays in college or develop the tools necessary for professions now and in the future. 

Text-based disciplines, such as history, demand student proficiency in content-specific informational 

text. Studying these disciplines entails vocabulary, reading, writing, and discourse patterns that are 

difficult for students. Literacy and language, along with positive attitude toward learning and span of 

exposure as readers and viewers to extraordinary literary and informational text and other media, 

enable students to access the thinking of others knowledge, perspectives, questions, and passions and 

to share, ponder, and pursue their own. Content-area literacy development can improve the reading 

comprehension of all students with a focus on informational primary and secondary source texts that 

align with the Standards and the ELA/ELD Framework. For example, by teaching students how to 

identify different kinds of text and how to read a text closely, with different purposes each time, 

students are taught to slow down and read on a level that transcends simple vocabulary or content 

comprehension; it heightens student critical thinking. Students explore a variety of texts, learn to 

identify a document by its purpose – whether it be is persuasive, narrative, or autobiographical for 

example – and evaluate its agenda and context (History-Social Science Framework, 2016). 

 

Math  
“Mathematically proficient students understand and use stated expectations, definitions, and 

previously established results in constructing arguments” 

(http://www.corestandards.org/Math/Practice/). Math vocabulary is important for students to explain, 

analyze, interpret, and comprehend mathematical concepts. Various strategies such as sentence 

frames help students to obtain productive oral discourse during a close reading of mathematical task.  

 

http://www.corestandards.org/Math/Practice/
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Literacy in mathematics used to be synonymous with the use of academic vocabulary or the 

solving of word problems. The application of the standards of mathematical practices in classroom 

literacy has progressed beyond this limited definition.  We have now seen a change in how we expect 

students to read/write/listen/and speak in math class.  The standards of mathematical practice require 

students to explain their reasoning, create arguments, and critique the arguments of others.  These 

explanations can be in either in oral or written form. Before the introduction of common core, reading 

in a math class was usually limited to reading a word problem.  With common core’s emphasis on real-

life content, modeling, and applications students are now reading statistical articles and analyzing the 

data displays given.  This new stress on the importance of literacy in the classroom has given math 

teachers a chance to correct common mistakes of the past. In previous years attainment of procedural 

skills and fluency were highlighted in the math classroom. We now can use our focus on literacy to 

ensure students gain the conceptual understanding that is necessary for today’s math student.  By 

having students explain, orally or in written form, students can demonstrate and further their 

understanding of not just the procedures needed to solve a problem, but also the key concepts that 

must be understood at each grade level (California Mathematical Framework, 2015). 

 

Science  
 Literacy skills are an important component of students’ ability to build and demonstrate their 

knowledge in science. In the development of the Next Generation Science Standards (NGSS), the 

development team worked to identify literacy connections to the English Language Arts Common Core 

State Standards and included them within each of the science disciplines and grade levels. The literacy 

skills that are frequently used within these science standards require students to read to gain 

knowledge and write to present information. The purpose of reading in science varies but includes 

being able to understand evidence, paying attention to details, having the capacity to create and assess 

arguments, and following procedures and accounts of events and concepts. The analysis of diagrams 

and data also offer mechanisms for students to read and analyze information.  Writing is an effective 

way for students to create and defend claims in science, demonstrate their knowledge, and convey 

information that they have experienced, imagined, thought, and learned. (NGSS, 2013, Appendix M) 

 

College and Career Readiness Elements 
 

The Standards for Career Ready Practice can be integrated with a course or incorporated into 

several courses over multiple school years (grades seven through twelve). The practices are 

expectations for all students, whether they are enrolled in a CTE program or following a more 

generalized course sequence. It is expected that all students who exit high school will be proficient in 

these practices. 

 

Standards for Career Ready Practice describe the fundamental knowledge and skills that 

students need to prepare for transition to postsecondary education, career training, or the workforce. 
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These standards are not exclusive to a career pathway, a CTE program of study, a particular discipline, 

or level of education. Instead, the Standards for Career Ready Practice are taught and reinforced in all 

career exploration and preparation programs or integrated into core curriculum, with increasingly 

higher levels of complexity and expectation as a student advances through a program of study. 

Standards for Career Ready Practice are a valuable resource for CTE and academic teachers in the 

design of curricula and lessons that teach and reinforce the career-ready aims of the CTE Model 

Curriculum Standards and the State Standards. 

1. Apply appropriate technical skills and academic knowledge. 

2. Communicate clearly, effectively, and with reason.  

3. Develop an education and career plan aligned with personal goals.  

4. Apply technology to enhance productivity.  

5. Utilize critical thinking to make sense of problems and persevere in solving them.  

6. Practice personal health and understand financial literacy. Career-ready individuals 

understand the relationship between personal health and workplace performance.  

7. Act as a responsible citizen in the workplace and the community.  

8. Model integrity, ethical leadership, and effective management.  

9. Work productively in teams while integrating cultural and global competence. 

10.  Demonstrate creativity and innovation.  

11.  Employ valid and reliable research strategies.  

12. Career-ready individuals understand the interrelated nature of their actions and 

regularly make decisions that positively impact other people, organizations, the workplace, and 

the environment.  

(www.cde.ca.gov/ci/ct/sf/documents/ctescrpflyer.pdf) 

 

As indicated in the teaching and learning section/chapter the ultimate markers to ensure our 

students are College and Career ready according to Continuum of Language and Literacy Learning are: 

●    Demonstrate independence 

●    Ability to build strong content knowledge 

●    Respond to varying demands of audience/task/purpose/discipline 

●    Comprehend/critique complex materials 

●    Value evidence 

●    Communicate effectively verbally and in writing 

●    Use technology strategically and capably 

●    Understand other perspectives and cultures 

(CDE, 2013)  

 

These markers will be used throughout content areas in teaching and learning. 

http://www.cde.ca.gov/ci/ct/sf/documents/ctescrpflyer.pdf
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A System-wide Commitment in Support of Literacy for ALL 
 

It is our moral imperative to create a system within the Alvord Unified School District that 

fosters achievement for ALL students.  We learned about the significance of this commitment as we 

embarked on what perhaps appeared to be a lofty goal that we must address. Literacy is for ALL! Our 

journey, however difficult, has been navigated by teachers and administrators who engaged in 

ongoing, effective collaboration throughout the development of our plan. Culling through student 

reading data, identifying learning opportunities for students and teachers, developing meaningful and 

engaging professional development activities are all actions that contributed to the development of 

the STAIRS (Success for All, Teaching and Learning, Assessment, Innovative Leadership, Rigorous 

Standards, and System-wide Commitment). With a clear picture of how these STAIRS align to daily 

instruction and effective leadership, we are fully committed to doing the difficult work necessary to 

ensure that all students read, minimally, at grade level by third grade. 

 

Throughout our trajectory as educators, we encounter students who are struggling readers or 

challenged with reading sometimes due to factors out of their control. This plan, if followed with 

fidelity, will help teachers and leaders by providing guidance and direction in a flexible manner. Our 

students deserve the best instruction and best teachers. Our educators deserve the best professional 

development. 

 

Our Literacy Plan is designed with every student in Alvord at the center. In our research, we 

found the need to establish a system that allows for individual and collective ability to develop shared 

meaning, capacity, and commitment to action (Fullan, 2016). Throughout our creative process in 

developing this Plan, we have discovered the wisdom and truth of Fullan’s theory.  It is crucial that we 

focus our direction on specific strategies and practices to directly impact student learning.  Cultivating 

a collaborative culture is essential as we work 

together with all the stakeholders in our 

children’s lives.  Staff, Teachers, Parents, and 

Community all play a vital role in the 

development and success of our students.  We 

must work in partnership to create research 

based, meaningful educational experiences for 

our students.   

 

While researching the Teaching and 

Learning component, we quickly discovered 

SYSTEM-WIDE COMMITMENT 
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that it is vital to deepen the learning of not only our students but our staff if we are to tackle the 

demands for our students to be college and career ready.  Nonetheless, we must also secure and align 

individual and collective responsibility.  To truly see success for all, we must build a “collaborative 

culture that honor[s] and align[s] individual responsibility with collective expectations and actions” 

(Fullan, 2016, p. 113).  Throughout our research we found that essential to achieving our goals, we 

must have a coherent instructional system, ongoing professional development, strong parent-

community ties, a student centered learning climate, and shared leadership to continue to drive 

systemic change. We are cognizant that our students need to evolve in order to assure they are college 

and career ready.  Furthermore, we must work together as a collective and as individuals to assure the 

success of all of our students. 

 

Our review of the research and subsequent learning which emerged from our collaborative sessions 

have validated our Call to Action:   

ALL students will read, minimally at grade level, by third grade. 

This Call to Action will drive many of our decisions about professional development opportunities, 

guide our journey as we continuously grow, and modify our practices to best meet the changing needs 

of our students and community.  

 

The following actions delineated by site level and district level will be priorities which we will 

continuously address and we implement our literacy plan. These actions are: 

  

Actions by Schools: 

1. Establish a student learning culture that promotes literacy throughout all grade levels and 

content areas.  As defined in our State Frameworks, Literacy is embedded in all content areas 

and grade levels.  It is through this fluidity that impact will occur with our students’ learning. 

2. Identify and support first best instruction.  Application and use of high impact research 

based strategies and practices in the classroom will significantly affect student learning 

outcomes.   

3. Invest in high-quality professional development aligned to the Literacy Plan and Common 

Core State Standards. Designing professional learning experiences around literacy that meets 

our educators’ specific needs is essential. Specifically, we must draw from multiple forms of 

student, school, and district data.  Relevant current research and voice from our stakeholders 

will guide professional learning for all.    

4. Collaborate with site leadership teams to analyze student achievement data and discover 

the root causes of student success and failure.  Identifying students by name and addressing 

them each by need must occur to reach all students and provide the individualized supports 

that are needed.   

5. Create partnerships with parents and community members to support our literacy efforts. 

Communicate what is needed for students’ success and collaborate to define roles so that 
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each group can have a positive impact on student learning.   Embrace our partnerships with 

parents and the community to meet their diverse needs and inform our literacy efforts.  

 

Actions by District: 

1. Sustain a coherent instructional guidance system.  Provide a focused direction, assess to 

inform learning, and change practices as needed is critical.  It is fundamental to our success to 

develop and utilize resources that support educators.  

2. Support ongoing, meaningful professional development at schools and within district 

departments.  Alignment of the Literacy Plan with the District Professional Development Plan 

will ensure focused, meaningful professional development.  We will use the voice of our various 

stakeholders to inform professional learning experiences.   

3. Establish a Multi-tiered System of Support (MTSS), in collaboration with teachers and site 

leaders, to guide high levels of learning for all students.  As a district, we must support the 

uniqueness of each of our sites while designing district supports. A focus on Universal Design 

for Learning (UDL) will ensure access to grade level content that centers on options for learning.   

4. Institutionalize shared leadership practices at all levels of the district.  We must lead from the 

middle and cultivate leaders from all levels of our organization. That is, we must learn from 

each other to become leaders for all.   

5. Reflect upon and evaluate the Literacy Plan on a continual basis.  Our plan is an evolving 

document and intended to be revised as research and experience indicates necessary.  

 

Great progress has been made in harnessing the expertise and experience of teachers and leaders 

throughout our district.  This expertise was used to develop a plan that addresses the literacy needs of 

all our students. As we continue to fulfill our Call to Action, we gain greater understanding about the 

importance of collaboration and collective learning, moral responsibility to do the right things which 

benefit ALL students, and empowerment of teachers to engage in addressing their own efficacy. These 

understandings are critical as we fully integrate the Literacy Plan into our learning organization with an 

equity focus and high expectations for all- students, teachers, and staff. We are committed to 

undertaking this system-wide literacy initiative to improve student achievement and ensure that “All 

students realize their unlimited potential." 
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